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Introduction

Promoting the wellbeing of our school communities is a fundamental element of the Department of Education’s overall
plan to support a successful return to school as we continue to manage the impact of the Covid-19 pandemic. We are
living through exceptional times and this impacts on the wellbeing of everyone in different ways, at different times.
People have been naturally worried about the risk to their physical health and that of their loved ones and have been
challenged to varying degrees by the public health measures that were put in place in Ireland to control the spread of
the virus, such as staying at home and school closures.

People have an inbuilt capacity to adapt. This is what is at the heart of resilience. Most people are weathering this
storm and will emerge stronger and with new skills. As we prepare for the reopening of schools we know that most
pupils, and indeed their families and school staff will be looking forward to going back, reconnecting with school,
reconnecting with friends and colleagues and settling back into school work. This is a time of change, with new rules
and routines to establish and learn, in order to keep everyone safe. Some pupils may feel anxious about the return to
school. In times of change some worry or anxiety is a normal response. Most will settle and re-engage with learning
after an initial settling in period.

Pupils will have had different experiences of this extended period of school closure. Some children and young people
have benefitted from the unprecedented change in their lives which may have provided opportunities for spending
more time with family, having a slower pace of life, experiencing a greater sense of community, accessing more
outdoor exercise and being exposed to different learning experiences at home. Others, however, will have
experienced significant stressors in their lives during this time, such as bereavement, family stress, feeling lonely and
isolated or living with others struggling with mental health difficulties or addiction. Reduced access to support systems
and services, due to public health restrictions, may have, in some cases, led to increased vulnerability.

Time away from school also means that children and young people have experienced different learning opportunities
over the past few months. In some cases, gaps in knowledge may have widened. This, together with the routine
summer learning loss (summer slide), means that on return to formal schooling inequities are likely to exist.

The Department of Education has provided guidance for schools on the overall approach recommended to support the
wellbeing of school communities at this time Supporting the Wellbeing of School Communities as Schools Reopen:
Guidance for Schools. This guidance acknowledges that each school community has its own unique characteristics
and will therefore use the guidance to develop their own plan to support the wellbeing of their own school community.
The guidance recommends that the wellbeing of school communities at this time of transition will be helped by
fostering resilience using five key principles (adapted from Hobfoll et al., 2007)*:

X Promoting a sense of safety

Promoting a sense of calm

Promoting a sense of belonging and connectedness

Promoting a sense of self -efficacy and community -efficacy

Promoting a sense of hope

X X X X

The guidance also recommends the use of a whole-school approach to supporting a successful transition back to
school using the Department’s Continuum of Support framework for Wellbeing?. Each principle, above, applies to all
pupils, including those whose needs have emerged as a result of their experiences during the pandemic, as well as
others who may have had existing needs prior to COVID-19. For some pupils, such as those with more complex and
enduring needs, schools will need to consider an individualised approach to transition planning, taking a
developmental perspective, and adapting the five key principles to the individual needs of the pupil. Some pupils will
require more targeted intervention and planning to help them reconnect with their school community and re-engage
with learning. °

1 HobfollS.E., Watson P., Bell, C.C., Bryant R.A., Brymer M.J., Friedinadrshno R.J.(200Hive essential elements of immediate and -teidn mass trauma
intervention: empirical evidencBsychiatry: Interpersonal & Biological Processes, 70(4)3283

2 Department of Education and Skills (DES) (204@)Ibeing Policy Statement and Framework for PracBeblin: Department of Education
and Skills.




Individualised, targeted intervention for children and
young people with more complex and enduring needs.

School Support for Some:
Identification, targeted prevention and earlyintervention
for those at risk.

Support

for Some

Whole school support for wellbeing promotion that
includes prevention and development of social and
emotional competence & coping skills for all.

Figurel: The DES Continuum of Support Framework

Schools are advised to take notice of and plan how they can support:

Pupils who are reluctant to attend school

Pupils who are absent or ill

Pupils who have experienced iliness, bereavement and loss in their family

Pupils whose behaviour seems different or out of character, or who don't settle as well as others

3XSLOV ZKR WKHPVHOYHY RU WKHLU IDPLOLHVY KDYH DQ[LHW\ DERXW
Pupils who were previously identified as having special educational or additional needs

These pupils may find the return to school challenging and require additional, personalised support to help them to
adjust to changes to the school routine and environment. Actively involving pupils in the planning for their return to

X X X X X X

The NEPS webinar Supporting the Wellbeing of the School Community: Returning to School after Covid-19 School
Closure and this accompanying Wellbeing Toolkit for Primary Schools provide additional guidance for school
communities at this time.

NEPS Wellbeing Toolkit for Primary Schools

This Toolkit has been developed as a companion to the NEPS webinar Supporting the Wellbeing of the School
Community: Returning to School after Covid-19 School Closure and is designed to provide practical information,
activities and resources to support the school community in the transition back to school and in the future, and to
support school staff in integrating wellbeing promotion into their practice.

The Toolkit comprises a combination of NEPS-developed materials and information collated from other acknowledged
sources that promote natural resilience for all and recovery for those with additional educational needs. It is intended
as a guide for school staff and is not prescriptive or exhaustive. It recognises that school staff may have already
prepared suitable materials that align with the Department’s recommended approach.

The Toolkit activities can be adapted according to the age and developmental needs of children and young people in
the school community.

The way we interact with children and young people is fundamental to wellbeing promotion, building resilience and
recovery. We have therefore included information on psychological theories and models to guide the interaction with
children and young people. The Toolkit also references additional resources which will support this work.

6 H F W bfRh Toolkit Staff Wellbeing and Self-care focuses on the need for a proactive approach to school staff
wellbeing and collective self-care, recognising that all staff members will have had different experiences during the
period of school closure and will also need time to adjust to the ‘new normal’.

DWW



Pupil wellbeing is influenced by the wellbeing of the adults around them, and it is important that adults can model
positive ways of coping with change and the return to school.

Gection Preparing for Reopening focuses on preparing for the reopening of school. It provides further
information on the key principles that underpin the recommended approach (the Hobfoll principles). It also gives
examples of how to apply these principles in the school setting during this preparatory stage, including ways of
capturing the voice of the pupil.

In the following section , Settling Back to School, you will find some resources to support wellbeing during the
‘settling in” stage, including some information on the steps to take when having a first-day welcoming session with
your class when the school reopens and some information on approaches that you might find useful to use, to support
the wellbeing of the pupils in your class at this time.

This Toolkit is designed as a wellbeing resource at the whole school level to help all children and young people settle
back to school and to support all to reach their potential in their learning. The focus at the whole school level is
important as we may not know who has been and continues to be negatively impacted by school closure during
Covid-19. Promoting wellbeing at the whole school level (Support for All) ensures that practices become embedded in
the school culture that improve outcomes for all. The fifth section Supporting the Wellbeing of All Children and

Young People in School provides resources to support the wellbeing of all, and the sixth section includes resources
that may be helpful when supporting those who may require more targeted or individualised support during the year
ahead, Additional Support for Some Children and Young People in School.

Further Support

NEPS has developed a range of further resources and guidance documents in relation to supporting the wellbeing of
the school community that are available on the NEPS website here. There are also additional resources and
information about a range of supports for school staff, including professional learning opportunities, available on
gov.ie/backtoschool. These include supports being made available by the Department of Education’s other support
services and agencies, and by the support services of other Departments: LQFOXGLQJ WKH
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We hope that you find this resource and the accompanying webinar Supporting the Wellbeing of the School
Community: Returning to School after Covid-19 School Closure useful in the coming weeks and months. NEPS
psychologists will be linking with schools in the months ahead to provide support for the wellbeing of all during the
transition back to school. Over the course of this academic year NEPS will continue to develop and share resources
for wellbeing. NEPS will also work with schools to deliver the usual range of supports in new ways which take account
of the changed environment in which we will be working for some time to come.

Note this is a working document and will be kept under review and updated
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School Staff Wellbeing & Self -Care on Return to School

Schools are re-opening and school staff are looking forward to welcoming children and young people back and
meeting up with colleagues again. This will be a time of change with new rules and routines in school in order to
keep everyone safe. While happy to be getting back, some staff may also feel a little anxious or stressed about
returning to school. In these times of change some stress or anxiety is a normal response. Not all individuals will
respond to stress in the same way and each person will have their own unique coping mechanisms. During this time
it is important that school staff pay attention to and take proactive steps to promote their own wellbeing and self-
care.

Key Principles
Hobfoll et al (2007) described five essential elements
of care that promote resilience and wellbeing during
and after traumatic events. These are
X Promoting a sense of safety
Promoting a sense of calm

X Connectedness
X Promoting a sense of connectedness
X

Safety ©
Promoting a sense of self-efficacy and
community-efficacy N
X Promoting a sense of hope o“a\)
This guidance will help you to apply these principles in © ‘Q‘
thinking about your own self-care plan Hope COmr:j:if; gfﬁcacy

A Sense of Safety

Feeling safe helps to reduce the impact of stress and anxiety. The less stressed we are, the more we are able to
think, plan, engage and learn. Think about what you need to ensure that you feel physically safe, as well as
psychologically and emotionally safe. The following ideas can help promote a sense of safety:

Physical Safety : Psychological Safety:
Familiarise yourself with the physical safety measures | Routines create a sense of psychological safety by

that will be in place in your school in order to support a | providing predictability. In school, there will be a return to

safe return to school for all. some routines that were there prior to school closures,
while there may be many changes to routine also, taking

Use school support structures to share worries you into account public health guidance at the time.

may have for the year ahead and problem solve ways

to collectively address these concerns. Taking time to establish a new routine with colleagues,
children and young people will help in a return to

Work together with colleagues, school management predictability and will contribute to a safe and calm learning

and school community to ensure awareness by ALL of | environment giving all a sense of security.
the physical safety measures in place.
Look after yourself — try to ensure that you are eating well,
getting enough sleep and getting some form of physical
exercise.




Slow Down to Catch Up

It will take time for both staff and students to adjust to being back in the school environment and be ready and
available to fully engage with teaching and learning. It is important that staff are given time to ‘catch up’ with
colleagues and students so that everyone can settle into a new routine and feel ready to engage. This should help
all of the school community to feel more secure in the days and weeks on return to school and gives everyone time
to settle in after a long break. Focusing on wellbeing and giving time for all to settle in so that they are ready for
learning will yield positive outcomes in the longer term and will likely reduce stress.

Take time to plan how to support wellbeing
Consider the needs within your school community and how to promote wellbeing. A helpful resource for staff is the
NEPS Return to School Webinar

A Sense of Calm

Promoting a sense of calm ensures that we have the ability to become peaceful in mind and body. Being able to
relax and stay composed helps us to focus and concentrate on what we need to do. The following can help
promote a sense of calm:

Plan to protect time for your own self  -care and wellbeing needs. Be aware of how the spread of COVID-19 and
subsequent school closures may have impacted on you in terms of your feelings, your thoughts and your behaviour.
You may/may not feel strong reactions at different times during this period of adjustment. If your feelings and
reactions seem different from those of others, remember everyone responds differently, and that's normal. At
times, during this period of adjustment and change, you may notice that you are feeling/experiencing differences in:

f How you think : such as an inability to stop thinking about what is happening and trying to make sense of it.

f How you feel physically: You may feel extreme tiredness, or have gastrointestinal problems, headaches and
other aches and pains, loss of appetite, and/or difficulty sleeping.

f How you feel emotionally:  You may feel anxious or worried,; irritable, cross or angry; you might sometimes
feel numb.

f What you do: You may notice that you are withdrawing from contact with loved ones; you may be exercising
less or not taking as much care as you might have previously with what you eat; you may drink more alcohol.

Take tim e to Relax: Try to take time each day to pay attention to your body and what it is telling you. Try to
recognise when your body and mind are stressed. If you are feeling stressed or anxious, take a few deep breaths
and concentrate on letting go of your worries even for a short time. When you take deep breaths from the abdomen,
rather than shallow breaths from your upper chest, you inhale more oxygen. The more oxygen you get, the less
tense, short of breath, and anxious you feel. Further ideas and resources on relaxation can be found WKH 1(36
ZHEVhewe 8 WKH +6( ZHhes/ LWH

A Sense of Connectedness

Social connectedness involves having relationships with others (individual or groups) who understand you and
support you. Building connections and relationships with colleagues and students provides the basis for
engagement, emotional wellbeing and readiness to learn. The following can help promote a sense of social
connectedness:




Relationships:

X School staff consistently report that relationships
with colleagues are essential to their wellbeing and
self-care. Continuing to stay in touch with
colleagues and friends is essential to support
wellbeing at this time. Similarly the relationships that
school staff have with their students have been
shown to contribute positively to the wellbeing of
both teachers and students (Split, Koomen, & Thijs,
2011). It is also important to prioritise relationships
outside of school to connect with family and friends.

X Protect time to connect with colleagues.

x Reflect on and share any positives, opportunities or
new learning that occurred during Covid-19.

X Share personal and professional goals with
colleagues for the year ahead.

x Engage with peer support mechanisms in place in
your school.

x Prioritise the development of relationships with
children and young people on the return to school.

x Plan how to partner with parents/ carers as it is
helpful in ensuring a whole school community
aligned response to the reopening of schools.

Develop and maintain a healthy Work/Life balance:

X Itis important to have clear boundaries between
work and leisure time. Be realistic about what you
can and cannot do.

Creativity:

x Do things that challenge your creativity and make
you feel productive like gardening, drawing, writing,
playing an instrument or building something.

x Creative Ireland is an all-of-government culture and
wellbeing programme that inspires and transforms
people, places and communities through creativity.

x  Consider how you might get creative with your
students to support your own and their wellbeing at
the present time.

A Sense of Self and Community -efficacy

Self-efficacy is the belief that you can do what you need to do, deal with challenges and handle tough times.
Community efficacy is the belief that the school community you belong to can do what it needs to do to thrive and
take care of its members. As a result of the Covid-19 crisis, some people may feel a lack of control and may doubt
their ability to solve problems and handle ordinary day-to-day challenges. The following can help promote a sense

of efficacy in self and community:

Identify what you can and cannot control.

Focus on the present and use your strengths.

Acknowledge your own personal achievements.

Consider adopting a ‘slow down to catch up’

approach.

x Reflect on and plan how to incorporate Hobfoll's
principles in your work in school.

x Participate in team work in your planning, where
possible.

x Familiarise yourself with critical incidents documents

to support you in your work with members of school

community who may have been bereaved.

X X X X

Personal & Professional Development:  Teachers and
school staff have had to adapt their suite of teaching
methodologies in a very short period of time. This can
generate understandable feelings of worry and
uncertainty. School communities should recognise these
feelings openly and encourage a professional culture
which learns from both successes and failures. School
staff should be encouraged to ask for help from a
colleague when needed and should be supported in
developing the new skills necessary to face the
challenges of the new normal




A Sense of Hope

A sense of hope is related to fostering resiliency and the expectation that things will work out for the school
community. Hope also includes a belief that others will be there to help. The following can help promote a sense of
hope:

Emphasise strengths, hope, and positivity

X Schools can provide opportunities for the community to feel safe, secure, and hopeful about the
present and future. Encourage school staff to talk about how they and staff in other schools found
creative solutions to overcome challenges during the pandemic which can be healing and reassuring
for all.
Reflect on your hopes for the year ahead.
Set short and medium term goals.
Share them with staff members, the students and/or family/friends, as appropriate.
Express gratitude.

X X X X

Steps to Promote Wellbeing & Self -Care

In preparation for the return to schools it is suggested that staff will benefit from:
x Staff reorientation and preparation prior to students’ return
x Strategies to build staff wellbeing and resilience
X Knowing how and where to get help

x Be kind and understanding of your own needs at this time. In times of stress it is especially important to focus
and draw comfort from the people and things around you.

X Support and encourage your colleagues to show compassion and kindness to themselves and others.
Everyone will have had different experiences of the pandemic and it will take time to adjust to the ‘new normal’.
Remind them that not all individuals will respond to stress in the same way and each person will have their own
unique coping mechanisms. It is especially important that school staff are proactive and look after their own
wellbeing and self-care. Student wellbeing is influenced by the wellbeing of the adults around them.

The In This Together campaign was launched by the Government to provide support and resources to help deal
with the stress, anxiety and isolation currently experienced by many people. The website provides tips and advice
on topics such as physical activity , parenting , coping with daily routines , supporting the ‘cocooned’ and
getting involved in the community solidarity efforts . Research consistently shows that volunteering or other
altruistic activities promotes wellbeing across the community. Consider completing the template in Appendix_1 as
part of your self-care plan.

Accessing support and seeking help:

The Department recognises the need for school staff wellbeing and collective self-care. An Occupational Health
Strategy is in place as a supportive resource for staff in schools. The aim of the Occupational Health Strategy is to
promote the health and wellbeing of employees, with a strong focus on prevention. The Occupational Health
Strategy includes the Employee Assistance Service (EAS) which is provided by Spectrum. Life, who are providing
this support under the banner of ‘Wellbeing Together: Follainne Le Chéile’. VHHWHHSDUDWH KDQGRXW

QH[W




Support for school staff wellboe ing will also be provided by the Department’s Support Services including the
following:

X The Professional Development Service for Teachers (PDST)  which has a range of resources to support
teacher wellbeing available here.

X The Centre for School Leadership (CSL) which has ideas and supports available for school principals
and teachers here

X The HSE's Health Promotion T eam

Useful Resources

X Many of the Teacher Unions have guidance and support relating to teacher wellbeing during the COVID-
19 pandemic available on their websites.
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Appendix 1: Promoting Natural Resilience and Recovery

There are many small solutions or strategies you can use to support self-care in your daily life. One way to support
your self-care is to promote your natural resilience and recovery by implementing individualised and achievable
tasks in the areas of Safety, Calm, Connectedness, Efficacy and Hope (Hobfoll et al, 2007). Use the template below
to reflect on how you are presently managing and caring for your wellbeing and then set some short-term or long-
term goals to target each of the five areas to promote your resilience and wellbeing.

Key Principle Current practice Future goals

Safety
| protect my physical and
psychological safety by...

Calm

| can practice strategies to
promote calmness so | can use
them when needed...

Connectedness
| stay connected to family, to
friends, to colleagues by...

Efficacy

| know | have and can cope well
with challenges. Things | am proud
of are...

Hope
My personal plan/goal for this year
is...

My professional plan/goal for this
year is...

Three things | am doing well to support my wellbeing
1)
2)
3)

Three things | plan to do that will support my wellbeing
1
2)
3)
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Folldine le Chéile
Wellbeing Together

:KHUH DSSURSULDWH VKRUW WHUP FRXQVHOOLQJ LV DYDLODEOH WR HPSOR\H
VSRXVH FLYLO SDUWQHU RU GHSHQGHQW ZKHUH WKH IDPLO\ PHPEHU FDQ EH
WKH IDPLO\ KRPH ,Q DGGLWLRQ RQOLQH FRIJQLWLYH EHKDYLRXUDO WKHUDS\

$ EHVSRNH ZHOOEHLQJ SRUWDO DQG DSS LV DYDLODEOH RIIHULQJ D KRVW RI |
EORJV RQ WRSLFV DURXQG PH®WBHKADOHIVEQ D PXWULWLRQ

6SHFWUXP /LIH ZLOO DOVR EH SURYLGLQJ D VHULHV RI ZHELQDUYV DQG SUHVHC
VFKRRO \HDU

7KLV VHUYLFH SURYLGHY D GHGLFDWHG IUHH SKRQH FRQILGHQWLDO KHOSOLQ
\HDU
JRU IXUWKHU LQIRUPDWLRQ DQG WR FRQWDFW 6SHFWUXP /LIH

428\ HEVLWBZ VSHFWUXP OLIH @ (PDLBDS#VSHFWUXP OLIH
-’ paad

6XSSRUWV WKDW DLP WR HQKDQFH VFKRRO VWDII ZHOOEHLQJ ZLOO DOVR EH
7THDFKHUV 3'67 DQG WKH &HQWUH IRU 6FKRRO /HDGHUVKLS &6/ DV ZHOO D\
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Why is this Important?

Safety

A belief that your needs and the needs of
those you care about will be met now
and in the future.

A belief that you are protected from harm
and that those around you will stay safe.

Essential to reduce the impact of stress and
anxiety.

Essential for learning and to reconnect with
adults and peers.

The less stressed we are the more we are
able to think, plan, engage and learn.

Calm

Being able to relax and stay composed
or grounded (self-regulate), rather than
become numb, shut down, agitated or
overly excited.

Being able to relax your body and mind allows
you to focus and concentrate on what you
need to do.

The more regulated/calm we are the more we
are able to think, plan, engage and learn. It
also promotes the ability to engage in higher-
order thinking.

Connectedness

Having relationships with others
(individual or groups) who understand
you and support you.

The restoration of school communities is
central to recovery, providing a connection
back to a key social group in the lives of
children/young people.

Rebuilding connections and relationships with
teachers and peers will be critical in providing
a basis for readiness to learn.

Teachers can provide a secure base to
challenge and prevent the development of
negative cognitive thought patterns.
Connection is much more important than the
absence of a threat (Covid-19).

The expectation that things will work out;
a feeling that everything is going to be
alright.

Hope can include a belief that others will
be there to help.

Efficacy
Self-efficacy is the belief that you can do | In times of crisis, efficacy beliefs may be
what you need to do, deal with challenged and people may feel they have
' ‘ challenges and handle tough times. lost their competence to solve problems and
Community efficacy is the belief that the | handle ordinary day to day challenges (lose
‘Q‘ school community you belong to can do | hope/agency/motivation).

L —\ what it needs to do to thrive and take A key enabling factor in building self-and

care of its members. community efficacy following a crisis is the
restoration of school communities.
Hope

Hope is critical for learning - motivation to
achieve goals both in the short and long term.
Return to school can re-ignite hope and
purpose for many students and their broader
community.

The media, schools and community can focus
on positive goals, building strengths and
telling individual stories and re-building
connections and hope.

Adapted from Hobfoll et al (2007)




Applying Hobfoll's Five Principles to Support the Successful
Return to School:

Sample Strategies and Actions to Guide Planning

Parents/Carers Staff Child/Young P erson

Inform parents/carers of Familiarise yourself with the | Thank children and young
Safety the public health public health measures that | people for following public

measures that will be in will be in place in your health measures during school

place in your school. school. closures and helping to keep

us all safe as possible.
Consider making a “Check | Use school support

in” telephone call with structures to share worries Ensure that children and young
families who would benefit | you may have for the year people are aware of the public
from this additional ahead and problem solve health measures that are in
support to talk through the | ways to collectively address | Place in school to keep them
public health measures these concerns. safe.
that will be in place. Engage in team planning Teach them the systems and
Acknowledge the efforts where possible. routines that will be in place in
your class.

and challenges that _
families have encountered | Try to ensure you are eating

while supporting their well, getting enough sleep Spend time revisiting familiar
children’s learning at and getting some physical routines.

exercise. )
home. Include children and young

people in forming the new

Convey understanding Slow down to catch up .
class rules where appropriate.

that people will have had
varying experiences
during school closures.

Take time to consider the Teach del d
needs in your school with each, model, prompt an

regards to wellbeing praise the follgwing of new
rules and routines.

Continue to model Plan to protect time for your | Plan for the inclusion of self-
Calm calmness in own self-care and wellbeing | regulation and calming

communication with needs. activities throughout the day.
parents/carers.

Be aware of wellbeing and Prepare a designated space
Consider developing self-care supports available | where children and young
scripts for communicating to you. people can self- regulate,
key messages. when needed.

Take time to relax, pay
&ODULI\ KRZ SD UH#aaMtéonRdyQur body and Provide opportunities for
UDLVH TXHULHV \ViHO récByriise when your children/young people to
DQG IRU LQIRUP QOWAdR & mitidKapevgtressed. reflect on their experiences
LV QRW DYDLODEOH DW during school closure.
SUHVHQW L QG L F{DRacHs grkyeup breath and
DQG KRZ WKLV L\ ue mRlaxationterhniques. Use an informed approach

EH PDGH DYDLODIEOH when listening and talking to
Remain calm and child/ U j@ding people in distress

(QFRXUDJH SD U H|Q@#PRPNME i students are _ _ _
VXSSRUW WKH X\ rgxperiencing dysregulation Use informed coping strategies

FDOPLQJ DEWLYL WP 'sglaying behaviours of to support c_:hildren and young
concern. people in distress.




Connectedness

Gather information on the
children and young people
that will be in your class
which will help you to
support their needs in
school.

Plan to link families, in
need of additional support
or reassurance, with a
designated staff member.

Reflect on and share any
positives, opportunities or
new learning that occurred
during Covid-19.

Share personal and
professional goals with
colleagues for the year
ahead.

Engage with peer support
mechanisms in place in
your school.

Protect time also to connect
with colleagues.

Develop a healthy work/life
balance.

Plan your opening/welcoming
session.

Plan to have a connecting
conversation with
children/young people who
additional support.

Use games and creative
activities to help the children
and young people to reconnect
with existing friendships and
establish new friendship.

Devote time to developing the
group identity and school spirit.

Set up and monitor peer
support/buddy systems.

Incorporate children’s and
young people’s interests in
class lessons.

Efficacy

Support parents to
prepare their children for
the return to school by
encouraging them to re-
establish good routines
relating to attending
school.

Be mindful of the varying
levels of engagement in
remote learning.

Offer encouragement and
reassurance.

Reflect on and plan how to
incorporate Hobfoll’s
principles in your teaching
practice.

Participate in team work in
your planning, where
possible.

Identify what you can and
cannot control.

Focus on the present and
use your strengths.

Acknowledge your own
personal achievements.

Consider adopting a ‘slow

down to catch up’ approach.

Familiarise yourself with
NEPS critical incidents
documents for children who
may have E H Hb€yeaved.

Engage in personal &
professional development —
encourage a professional
culture of learning and ask
for help form colleagues
when needed.

Encourage the child/young
person to proactively support
their own wellbeing.

Plan for collaborative learning
opportunities.

Include activities to highlight
their strengths and to reinforce
a growth mindset.

Create systems to capture the
voice of the child/young
person.

Support the child/young person
to reflect on the skills that
underpin learning
(metacognition).

Support the child/young person
to reflect on and use effective
coping strategies to manage
their distress, if required.

Acknowledge achievements
and display them on an
achievement wall.




Hope

Ask parents to reflect on
their hopes for their
children in the next
academic year.

Reflect on your hopes for
the year ahead.

Set short and medium term
goals.

Share them with the
childrenlyoung SHR,SOH
staff members and/or
family/friends, as
appropriate.

Express gratitude.

Support children and young
people in setting goals.

Ask them to identify their
hopes and dreams for the year
ahead.

Seize opportunities for them to
express gratitude for the good
things.




Returning to School after Covid-19 School Closure

Self-Reflection Tool

Most children and young people will be looking forward to returning to school but some may be feeling a little
uncertain and a few may be feeling worried and anxious, especially if their contact with school has been
intermittent during school closure. However, given the length of time schools have been closed all children
and young people will need support and time to settle back while those with additional educational needs will
require targeted support.

Itis intended that this self-reflection tool will help school staff in their planning to support children and young
SHRSOHfV ZHOOEHLQJ RQ WKH WURQ AERydde\@thNeRrXig (B kefleEtiRdNorMhR VR
statements school staff can identify their own key strengths ( 3) and needs (X) at this time. It is acknowledged
that needs will be identified and staff can revisit the self-reflection process over the course of the school year
to reassess their strengths and needs. There are also activities in the Toolkit that may support school staff to
address the identified need.

SAFETY: getting ready for the return to routine

| have a plan for my welcoming/opening session.

| am comfortable with supporting children/young people to share their experience of
Covid-19 and school closure.

| am comfortable allowing children/young people to discuss their thoughts and feelings.

| am comfortable acknowledging the continued uncertainty about Covid-19.

I have visual reminders of rules relating to Covid-19.

| recognise the importance of prioritising wellbeing.

| devote time to supporting my own wellbeing.

| am aware of the professional supports that are available.

CALM: planning for a calm and predictable day

| have considered how my systems for routines and transitions are accessible to all
children/young people and are adapted for children/young people with additional needs.

| plan to include children/young people in developing class rules.

,have a variety of activities to help children/young people to regulate i.e. activating and
calming activities.

| plan to co-regulate by taking part in regulation activities with children/young people.

I know how to help children/young people to recognise their own emotional states.

| can support children/young people to express their emotions in a healthy and prosocial
manner.

| can model self-control, e.g., staying calm when stressed, using a warm tone of voice
when frustrated, etc.

| have plans for how to relax and recharge at the end of the school day.

| have a plan to check in and connect with parents/carers at the start of the school year.

| am confident reassuring parents/carers who may be concerned about their child
returning to school.

| recognise that | will need to adjust my expectations to accommodate the different
experiences that children/young people had during school closure.

| have a plan to greet each child/young person individually.

| am aware of the importance of spending time developing personal connections with the
children/young people in my class.

, DP FRPIRUWDEOH JLYLQJ WLPH DQ® Y SIHRE @GRy oied)




I know how to be present, attentive, attuned and responsive when children/young people
are talking to me.

I will plan activities to help children and young people to re-establish connections and
make new friendships.

| have a variety of creative activities to build a sense of connectedness.

I will take the time to re-establish friendships and to develop connections with colleagues.

EFFICACY: investing time and energy in recognising potential

| have identified opportunities to promote the Growth Mindset model with children and
young people.

I can help children/young people to understand the processes involved in their own
learning (metacognition).

| have a list of jobs/activities that will develop childre Q \RXQJ SHRSOHfV VHQ
responsibility.

| have identified opportunities where | can give children/young people
age/developmentally appropriate choices and control.

I have identified the good decisions, actions and behaviours that | plan to encourage
through praise.

| have identified games and activities to support children/young people to work together
as a team.

| have identified games and activities to support children/young people to engage in
problem solving.

| am aware of the signs of grief and know how to support children/young people who are
bereaved.

| can support a child/young person to use appropriate coping strategies to manage their
distress.

I know how to support children/young people who have become dysregulated.

| will provide targeted support for children/young people with additional educational
needs.

| will share my daily successes with a colleague, family member or friend.

| can facilitate conversations with children/young people to promote a strengths-based
and future-focused perspective.

| can teach children/young people how to develop positive self-talk.

| can guide children/young people on how to construct a positive narrative of their
experiences.

| am aware of the importance of expressing gratitude in promoting wellbeing.

| am hopeful that the learning gained during Covid-19 and remote teaching will inform my
teaching practice into the future.




&RQQHFWUIVBWUHQWY DQG &DUHUYV

.H\ OHVVDJHV

v WLV WLPH WR UHFRQQHFW FKLOGUHQ DQG \RXQJ SHRSOH ZLWK OHDUQL
v 6FKRRO LV D VDIH DQG IXQ SODFH WR EH

v THDFKHUVY DUH WKHUH WR VXSSRUW FKLOGUHQ DQG \RXQJ SHRSOH

v &KLOGUHQ \RXQJ SHRSOH ZLOO QHHG WR EH UHPLQGHG DERXW DOO WKH
v .H DUH DOO LQ WKLV WRJHWKHU

v .H FDQ IHHO KRSHIXO DERXW WKH UHWXUQ WR VFKRRO

:KLOH UHFRJQLVLQJ WKDW VFKRROV KDYH DQ DUUD\ RI FRPPXQLFDWLRQ SD
EHQHILW IURP DQ LQGLYLGXDO FRQYHUVDWLRQ DSSURDFK 7KLV GRFXPHQW
RI WKH FRQYHUVDWLRQ LV WR ZHOFRPH FKLOGUHQ DQG \RXQJ SHRSOH EDFI
GXULQJ VFKRRO FORVXUH WR UHDVVXUH SDUHQWY FDUHUV WR JLYH WKHI
WR JDWKHU DQ\ UHOHYDQW LQIRUPDWLRQ DERXW WKHLU FKLOG ZKLFK P
WKHLU UHWXUQ WR VFKRRO W LV LOWHQGHG WR EH XVHG LQ FRQMXQF
MEXSSRUWLQJ WKH :HOOEHLQJ RI WKH 6FKRRO &RPPXQLW\ S5HWXUQLQJ W
DFNQRZOHGJHG WKDW WKH VFKRRO LV EHVW SODFHG WR GHFLGH WKH PRV
IDPLO\

$FNQRZOH®/XMQWXDWLRQ

&RYLGDQEFKRFROR YV XDHHURXPROWKFKD Q IHYEWUHVYYHV\RKDAW KIRZGGHUVRQDO
H[SHULHQFH 5WMK® %R \EHN KH UV MWWV WIH KUIOWL [L Q0 VRKV K VBMMK Q GHU VW IWMK®DWE C
WKH\ EB\ ZRUURHN® D FIRWPHP RWK R X IKOWGH H O LVQK B\ HP\D\E HKD Y LW K HFIKW O GHS DU H V
WRWDMWVFDPS VXPPHU SURJUDPPH

*DWKHWOQRUPDWLRQ

$VNWKSD UHQW VDERKREVK IF KUIOWH HODR DR R WH WILLLH Q G W HIVQXG@VRFER R OW RLQ G R X W
Z K DWK HFIKW D8 R VR R NIIRQUZ DUEBQ 6 Q Z R U UWHND/W HP\L J KWVD Y BV NL W K HIWHD Q \W KL QJ WK
\RXVKRXEHD ZD BRHR D Q \ W KW IQIRMF R X O BV R X S S RV KWL G)XSU MOKIHH W X U Q W RIW K K RFRKQ O ¢
LVRUUDHWGBRUGHR® KD@R UP KBIOWYK HKUWEHOIKHRSVHW WKXH\EBUHQWY FDUHU
TXHVWLRQV DQG VKDUH WKHLU FRQFHUQV 7U\ WR DQVZHU WKHLU TXHVWLR
Q RN\Q R KIHQ V Z B BIWNAK H\FQ R K TRWZ L O OR® RWMHBHPEH UV VFKIRRAOLE® EHDWMR WK H P
ZLWWKMHFHVYQURUP DY REHPRKDYRPHWERYILWE RWW IFKUDGHRHW \RX NQRZ WK
FKLOGYV PDLQ LQWHUHVWYV HJ IDYRXULWH WR\ VSRUW IRRG UHZDUG HWF




&UHDWLQJ DQ HERRN

&UHDWLQJ DQ HERRN LV DQ HDV\ DQG HIIHFWLYH ZD\ WR
HERRN HQDEOHYV WKH FUHDWRU WR FRPPXQLFDWH NH\ P
HQJDJLQJ PDQQHU
7KH LQIRUPDWLRQ FDQ EH HOHFWURQLFDOO\ VKDUHG Z DUJI
DFFHVVLEOH DQG XVHU IULHQGO\ IRUPDW

7TKLQN DERXW WKH NH\ PHVVDJHVY DQG FRQWHQW
(DFK SDJH RU FKDSWHU FDQ FRPPXQLFDWH D NH\ PHVVDJ IXUQ V
FRXOG FRQWDLQ LQIRUPDWLRQ UHODWLQJ WR WKH SXEO NK JX
GHWDLOV DERXW KRZ WKH VFKRRO GD\ ZLOO EH RUJDQL" DV RQ
UHWXUQ WR IRUPDO VFKRROLQJ DQG ZD\V WR VKDUH LQ -RQ DQ

7KLQN DERXW WKH EHVW ZD\ WR VKDUH WKH HERRN E
,W FDQ EH VKDUHG E\ HPDLO RQ WKH VFKRRO ZHEVLWI JG FR

VDPSOH UHWXUQ WR VFKRRO HERRN FDQ EH DFFHVVHG RQ W
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v &DUHIXOO\ FRQVLGHU \RXU VHDWLQJ WR HQVXUH DGKHUHQFH WR
VFULSW VR \RX DUH DW HDVH WDONLQJ WKURXJK HDFK VWHS

v )ROORZ D FLUFOH WLPH IRUPDW
v .QRZ \RXU NH\ PHVVDJHYV DQG XVH VLPSOH ODQJXDJH

vV +DYNMDPSOH VHQWBQWHUIKHE HWWKLQJ EBRRXWZDW 7KH KD UMBKLVGW
PHZDW B6RPHWIQHZOHDUQHRQMVKL@PIUDWHIXO IRU WKLV ZHHN LV
W K DW

v +DYMFULWRNMVSRRRPPHQQWBW KWLYKHEKDUVYYYRULHEBY QRUPDOLVH
ZRUUIDHANQRZOGIRBVH VW DH¥WIBW GIUHBDEMQWRQ UHIRFXV WKH JURXS
PHVVDJHV HWF

v )LOBUHDWDYWRBHO INHHRH VYV D IHYE QV XWKD/WHHVVLRPXOWL VHQVRU\ |
DQ DFKLHYHPHQW ZDOO JUDWLWXGH IODJ WUHH KRSH FORXG HW

v ,I\RXDUH RQFHUDRQEHRBXDMD\WKWEKIDWKLBREGE\RXQFHUVRKADUHY DFNQRZO
FRPPHDRQWG HWK HNFQ R KYRX DWHKHURI DWW KHP D IW HUWATHGEING VERHD Z D RRH
W KUHR B W K\HW X GVHXBVE R WW X FW X URWK ZEKMRR@MGEID SSUR SUH DAMHHK LO G \R X
SHUVIR@GGLWLRQDY%HDX® § QW WIRXP D\D O QR HERDNBUUDQJHWIREDWWVH
FRQFHWU QKK FKIDW HQW V FROAHHYUENED O HWURWKSIRV VL BLIODWHOIDUH RU SUR)
FRQFHUQ PD\ DOVR DULVH VR \RX ZLOO QHHG WR EH IDPLOLDU ZLV
IROORZHG LQ WKHVH FLUFXPVWDQFHYV

v (QGVKWHHVVRRIDSRVLWRYIH) S O QB H Y MWKV F X VALVRIQIRUPDO FKHFN LQ
IROOREDUF O HVWY P HRW@WL P S R U WRQW H P BMKIDFWM Q R Z O HV@ KLHRGBIDVW KD W

&RYLGKDKDEB QVKAHL YYHWVKLO G QMROXQJ SHRW @BRRYH RRQY HU VDXWZQR |
EHLOWWXYOM GHPW KH\ DGMXVW WR WKH XQFHUWDLQW\ RI OLYLQJ V

6DPSOH .H\ OHVVDJHV

blRZ LV WKH WLPH WR UHFRQQHFW ZLWK IULHQGY DQG OHDUQLQJ
D6FKRRO LV D VDIH DQG IXQ SODFH WR EH

D7THDFKHUVY DUH WKHUH WR KHOS WKHP

D7KH\ KDYH OHDUQHG D ORW GXULQJ &RYLG

b:H DUH DOO LQ LW WRJIJHWKHU

D7KH\ FDQ IHHO KRSHIXO DERXW WKH IXWXUH




&RQQHFWLQJ ZLWK &KLOGUHQ DQG <RXC

.H\ OHVVDJHV

v | bv |[bl; |o u;lombv;d;m -m7 <oftm] r;ort; %b|_ t;-6mKIRIRO-M7-=ubmmi7vtm rt-1; |o O0;:
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W WKH VWDUW RI WKH VFKRRO \HDU LW ZLOO EH LPSRUWDQW WR VSHQG VRPI
H[SHULHQFHV RI &RYLG 7KLV FRXOG EH GRQH LQ D VPDOO JURXS VHWWLQJ
FRQYHUVDWLRQ LV WR DOORZ WKHP WR VKDUH WKHLU VWRULHV WR SURYLGH W
UHPLQG WKHP WKDW WKH\ DUH QRW DORQH $ FRQQHFWLQJ FRQYHUVDWLRQ KD
WR EH WDLORUHG WR WKH DJH DQG GHYHORSPHQWDO OHYHO RI WKH FKLOG \R|
1(36 :HELQDU DQG 7RRONLW p6XSSRUWLQJ WKH :HOOEHLQJ RI WKH 6FKRRO &R
&ORVXUHT

([SUHVVRRPHHOLQJV

3HRSIOHYFRSHG ZLWK E®DPRG GLIIHUHQWZDHVD OMD KD ®J WRRBIKWNVQJV DERXW WK}
DQG KEMKDYHQPREWSEIGI IHUHQW ZDOWRUFRPA R EH H[ THAWKEY EHIBQICLFXOW WLPH

SHRSOH , NQRZ WKDWH\RKUPBREEB\ FRQWLQXH WR H[SHULHQRH IGR SISNUX@KAD $S H
EHDW KRPH ORQHO\ FRQWHQW ZLWKRXW IULHQGV ZRUULHG XQFR Q F HUDQMG EMERY
YHU\ VWURQJ HJ YHU\ BBDW\KRPOH JKROB BHWMRD G DQBR Q W LIQXHKGMR PLOLDU WV KR X
,ZLQBYHUPYHHLHMIM. QZLQEYADWFHK XBKRRO« HWF $W VAHLYRHY KIBXBFRAH E HKDY H G
GLIIHUHQWO\ WKDQ EHIRUH H J DUDHEL \PWRHUHVOHWHO ZHEKREWRRRKHUWVHVY DW K
PRUH OHVV HIWFERUPNYE IHHOLQDW GWMBPRWLRQW DW WKLV WLPH LRWZPMV\RKB HPEF
DQGHHOLQJVERRIMMWWRQJ DV IHHM® IR FRQ EE EG WHMEHIHE H ZOW K W B ARH UWHR O D\DVBH C
WR KHOS \RX WR ILQG KHDOWK\ ZD\V WR VKDUH \RXU WKRXJKWV DQG H[SUHVV \R>

/IRRNL@DFN

:H KDYIBOD\GIG RXU SDUW WRGKEBEOW R XB WIRX QW (MARXEXILOKBUVRQ L QKIDWK & HRIY R X
DW KRKHURKILKDYHOSHG WR NHHS, SRREZEOMKDMHDDW WDRKRHVEWHKHIQVDE XOWG M K IWQ JSRAKRY
<RX GLGZDXWDWBVNHG KQEHRRPRI RKKNLY XQXVXDO WLPH DV D VWURQJHU NLQGHU D




0\ &29,' ([SHULHQFH

KDW &RYLG PHDQV WR PH

+RZ , VSHQW P\ WLPH DW KRE7KUHH KDSS\ PHPRULHV IURP|VWLC

:KDW , PLVVHG DERXW QRW H :KDW , KDYH OHDUQHG DERXW P\

KDW , DP ORRNLQJ IRUZDUG WR LQ WKH \HDU DKHDG

$Q\ TXHVWLRQV RU ZRUULHYV , KDYH DERXW EHLQJ EDFN DW VF




O\ 7TKRXJKWV $ERXW %HLQJ %DFN LQ 6F

:KDW , OLNH EHVW DERXW EHLQJ EDFN LQ VFKRRO

T
P

RRQO

KDW , PLVVHG PRVW DERXW QRW EHLQ. DEOH WR JR Wi VI

:KDW , KDYH OHDUQHG DERXW P\VHO! GXULQJ VEKRRO FORVXUHWV

7KH WKLQJV LQ VFKRRO WKDW |, QRZ I1LQG HDVNV DUH

7KH WKLQJV LQ VFKRRO WKDW |, QRZ ILQG KDUG DUH

1RZ WKDW , DP EDFN DW VFKRKO ;, QHHG KHOS ZL WK

, FDQ DVN P\ WHDFKHU IRU KHOS E\

O\ FODVV PDWHV FDQ KHOS PH EA\

I, KDYH DQ\ TXHVWLRQV RU ZRUULHV |, FDQ WDON WR

O\ IDPLO\ FDQ KHOS PH EH VXFFHVVIXOQ DW VEKRRJO E\

7R KHOS PH UHOD[ , OLKNH WR

$ JRRG GD\ LQ VFKRRO ZRXOG ORRMN OQLNH

$ JRRG EUHDN WLPH LQ VFKRRO ZRXOG ORRN JLNH

KHQ , WKLQN DERXW WKH \HDU DKRHDCZ | ITHHO

0\ KRSHV IRU WKH \HDWU DKHDG 2UH



3% & (

$&( VWDQGV IRU 30D\IXOQHVV $FFHSWDQFH &XULRVLW\ DQG (PSDWK\
W LV DQ DSSURDFK WKDW ZDV GHYHORSHG E\ FOLQLFDO SV\FKRORJLVW
FRQQHFWLRQV ZLWK FKLOGUHQ DQG \RXQJ SHRSOH WKHUHE\ SURYLGL
ZKLFK WR RSHQ XS DQG FRPPXQLFDWH &KLOGUHQ DQG \RXQJ SHRSOH R
EHKDYLRXU DQG WKLV DSSURDFK KHOSV WKHP OHDUQ WR YHUEDOLVH W

7KH 3%$&( PRGHO RXWOLQHV IRXU NH\ SULQFLSOHV IRU DGXOWV WR XVH
WKHVH SULQFLSOHV DUH EDVHG RQ KRZ SDUHQWY FRQQHFW ZLWK \RXQ.
FRPPXQLFDWLQJ DQG EHKDYLQJ WKDW FDQ KHOS DOO FKLOGUHQ DQG \F
IHHO KHDUG DQG XQGHUVWRRG WKH\ DUH PRUH OLNHO\ WR EH DEOH W
ILQG PRUH DFFHSWDEOH ZD\V Rl H[SUHVVLQJ WKHLU WKRXJKWV DQG IHF

$FFHSWLGIFHUVY WR DGXOWV XQFRQGLWLRQDOO\ DFFHSWLQJ
WKDW DUH EHKLQG FKLOGUHQ DQG \RXQJ SHRSOHYV EHKDYLF
$ FKLOG \RXQJ SHUVRQ LV WKHUHIRUH HQFRXUDJHG WR H[SU
MXGIJHPHQW RU HYDOXDWLRQ 7KLV XQFRQGLWLRQDO DFFHSYV
FUHDWLQJ D IHHOLQJ RI VDIHW\ DQG VHFXULW\ IRU WKH FKLC
SURYLGLQJ DIILUPDWLRQV WKH DGXOW VXSSRUWYV WKH FKLO
WXUPRLO 7KH DGXOW FRPPXQLFDWHYV XQGHUVWDQGLQJ RI W
FKLOG \RXQJ SHUVRQYV ULJKW WR VKRZ KLV KHU HPRWLRQ E
EHKDYLRXUV DUH VWLOO XQDFFHSWDEOH

(PSDWK\ LQYROYHV DGXOWV VKRZLQJ FRPSDVVLRQ FRPPXQL!
LQQHU ZRUOGV DUH LPSRUWDQW WR WKHP DQG WKDW WKH\ |
ILQGLQJ WKLQJV WRXJK ,W LQYROYHV DQ DGXOW EHLQJ SUH"
H[SHULHQFH WKLQJVY DORQJVLGH

WKH FKLOG \RXQJ SHUVRQ

< RXF @ QGIXUKHIQRP DRQROWHZ HEG G SWRINR RUG DIGRUX J K IH\W




/KH %UDLQ O6WUHVYV

'U 'DQ 6LHJHO DQG 'U 7L QMU BHDVOHGWVUKWRIRQFHSW RI WKH XSVWDLUV G
WR XQGHKRIVRBEUDLQ UHDFWV LQ WLPHV RI VWUHVV 8V L Q JHNKHNIK D\
WKH GRZQVWBIMKN BWM) LV UHVSRQVLEOH IRU EDVLF IXQFWLRQV DQG
DQG VXUYLYDO UHDFWLRQV ILJKW [OLRKM H @GDU® HM UHKHRRQYVEOH L
IXQFWLRQV VXFK DV §0DW (SRRE KR QMNRIANILQJ DQG GHFLVLRQ PDNLQJ
SDUWV Rl WKH EUDLQ WR FRPPXQLFDWH :KHQ WKH\ FRPPXQLFDWH WK
GRZQVWDLUV SDUW ZKLFK HQDEOHV WKH FKLOG \RXQJ SHUVRQ WR UHTF
FRRUGLODWRER® D FKLOG \RXQJ SHUVRQ WR VORZ GRZQ DQG WKLQN EH
HPRWLRQV VHOI VRRWKH DQG FRQVLGHU RWKHUVY IHHOLQJV DQG SHU
DQG OHDUQLQJ

WKH EUDLQ GRPLQDWHY DQG WKH VWDLUFDV
EHFRPHV EORFNHAEV WLPH WKH ERG\ JHWV U

IOLJKW RDQOHH]JHKHU RUGHU WKLQNLQJ LV SX c30°
RU \RXQJ SHUVRRWLD EXRZ WR OHDUQ UHDVRQ
RU HQJDJH LQ FRQYHUVDWLRQ DERXW WKHLU EHKDY

:D\V VFKRRO VWDII FDQ VXSSRUW FKLOGUHQ WEGE WNRXDQUUFDRFHOH WR X

N&RQQHEHPWMRZLQJ DWWXQHPHQW FRPSDVVLREHRQG HPS$ L[ WHQ \
EDRNRZ WBHIMHHOLQJ 8VH QRQYHUEDO FXHV OLNHDHPG DW LDC

QXUWXULRYRWRIQH, Q GRHEB®L YR \RXQJ SHUVRQ IHHOV VDIH DQG v
FDEHJLEMEPRZQ

N FNQRZOHGWKHEBEHOLQJ DWKHPHBBSRIQLVH DQG QDPH WKHLU
HPRWLRQV WRPMHMMK LWH G X F HIVQW KR WLKAR R W L R Q

N<R®D\QHHGXWHERPRYHP HRQ@WMOD[DWLRQORE PVKEKL®E \RXQJ SHUVR
FDO®PRZQ DQG UHIGXWHRMKMALU HPRWLRQ

NSHPHPEHU WKDW LQWH QV H CHRBFRW/K R QUYIBR-PFRRRONGHVW K H L
5HIUDLQ IURP GLYPRSBUGEHKKINVLIR XU DQG RU DSSO\LQJ
W KW Y P H

RQVHTXH}FH‘
[ ]
N:KHFRQQHFWLRQ DQG FDOPQHDG Y@ K WO & DW K R WK MK \
\RXQJ SHUVRQ WRI@GHEWFW XVLQJ XSVWDLUV EUDLQ VWUBWHJILAYV v
VROYLQJWKHPRWMBIR W L D\R X RZUPKKY X DOWNHDEOH VROXWLRQ




SHIXODWH OS5HODWH 5HDVRQ

'U %UXFH 3HUU\ KDV GHYHORSHG D VLPSOH PHWKRG IRU KHOSLQJ FKL
WKLQN DQG UHIOHFW +H UHIHUV WR WKH LPSRUWDQFH RI XQGHUVWDZQC
LQWHUDFW HVSHFLDOO\ ZKHQ WKH\ DUH LQ D G\WUHJXODWHG VWDWH
WKH UHDVRQLQJ SDUW Rl WKH EUDLQ ZLWK WKH H[SHFWDWLRQ WKDW
QRW ZRUN LI WKH\ DUH G\WVUHJXODWHG DQG IHHO GLVFRQQHFWHG IURTF
XQGHUVWDQGLQJ Rl WKH KLHUDUFKLFDO QDWXUH RI WKH EUDLQ DGXC
ZKLFK ZLOO IDFLOLWDWH HIIHFWLYH LOQWHUDFWLRQ 7KH WKUHH SKDV]
DQG UHDVRQ

7KH PRGHO FRQWHQGVY WKDW UHJXODWLQJ DQG WKHQ UHODWLQJ WR
HIITHFWLYH zZD\ Rl JHWWLQJ LQIRUPDWLRQ WR WKHUHDVRQLQJ SDUW RI
PRUH OLNHO\ WR EH UHFHSWLYH WR WHDFKLQJ DQG OHDUQLQJ ZKLFK
GLVFXVVLRQV WR EHJLQ ,I D FKLOG RU \RXQJ SHUVRQ LV LQ D G\VUHJ
WR OHDUQ RU UHPHPEHU ZKDW WKH\ KDYH KHDUG

5HODWH

7KH VHFRQG SKDVH LQYROYHV KDYLQJ DQ DWWXQHG DQG VHQVLWL
ZLWK WKH FKLOG RU \RXQJ SHUVRQ %\ HPSDWKLVLQJ ZLWK WKHP D
WKHLU IHHOLQJVY DGXOWV FDQ VXSSRUW WKH GHYHORSPHQW RI D |
DGXOWV UHODWH WR DQG FRQQHFW ZLWK FKLOGUHQ DQG \RXQJ SH
UHPLQGHG WKDW WKH\ DUH LQ D VDIH DQG VHFEXUH HQYLUROPAQW
LOQWHUHVWHG LQ XQGHUVWDQGLQJ WKHP DQG VXSSRRUNLDJ NKHP W
WKRXJKWY DQG IHHOLQJV

<RX FDQ ILQG IXUWKHU LQIRUPDWLRQ DW %HDFRQ +RXVH &OLFN KH



OHWDFRJQLWLRQ

OHWDFRJQLWLRQ UHIHUV WR RXU DZDUHQHVYV DQG XQGHUVWDQGLQJ RI
DQG OHDUQLQJ ,Q LWV VLPSOHVW IRUP LW LQYROYHV sWKLQNLQJ DER
ZH FDQ XQGHUVWDQG DQG EHFRPH DZDUH RI KLJKHU RUGHU WKLQNLQJ
ZKHQ SODQQLQJ PRQLWRULQIKHWDRQXDIKVYF DGO VXSSRUW FKLOGUHQ D
EHFRPH IOH[LEOH FUHDWLYH VHOI GLUHFWHG DQG LQGHSHQGHQW OH
PHWDFRJQLWLRQ DQG FKLOGUHQ \RXQJ SHRSOH DUH HQFRXUDJHG WR |

v &KLOGUHQ DQG \RXQJ SHRSOH DUH HQFRXUDJHG WR WKLQN DERX
WR DSSURDFK WKH WDVN DQG ZKDW VWUDWHJILHYV DUH Q G W
VXFFHVVIXOO\ .H\ UHIOHFWLYH TXHVWLRQV PLJKW LQ
3:KDW VWUDWHJILHV ZLOO , WU\"

&KLOGUHQ DQG \RXQJ SHRSOH WKHQ LPSOHPHQW WK

H[DPLQLQJ KRZ FORVH WKH\ DUH WR DFKLHYLQJ WKH

WKH VWUDWHJ\ ZRUNLQJ"" 3R, QHHG WR DSSURDFK

7KHQ FKLOGUHQ DQG \RXQJ SHRSOH UHIOHFW RQ WKH
AXHVWLRQV WR DVN PD\ EH 3+RZ GLG , JHW RQ ZLWK WKL
GLGQIW JR VR ZHOO"" 2, , KDG WR FRPSOHWH WKLV WDVN DJDLQ
GLIIHUHQWO\"" 3:KDW OHDUQLQJ KDYH , WDNHQ IURP WKLV H[HUF
OHDUQLQJ JRDO"’

6FKRRO 6WDIlI FDQ HQFRXUDJH FKLOGUHQ DQFAHWVRXERIQHREB R W\R HQ

v +HOSLQJ WKHP WR EHFRPH DZDUH RI WKH IDFWRUV
VXFK DV JRDO VHWWLQJ SUREOHP VROYLQJ HYDO
HWF

v +HOSLQJ WKHP WR VHW FOHDU OHDUQLQJ JRDOV

v $VVLVWLQJ WKHP WR XVH FRJQLWLYH VWUDWHJILHV
FKDUWYV

v 6 XSSRUWLQJ WKHP WR SODQ VWUDWHILHY WKDW ZLOO KHOS WKH
v (QFRXUDJLQJ WKHP WR DQWLFLSDWH SRWHQWLDO EDUULHUV WR I
v 3URYLGLQJ V\VWHPV DQG FKHFNOLVWY WR HQDEOFK WKWHP WR PRQ
v THDFKLQJ WKHP PQHPRQLFVY WR DVVLVW ZLWK TXCFN/UHFDO© RI

v (QFRXUDJLQJ WKHP WR NHHS D OHDUQLQJ MRXUQDC Q'FW
v ORGHOOLQJ DQG DOORZLQJ VHOI WDON
v (QFRXUDJLQJ WKHP WR UHYLHZ WKHLU RZQ SHU|R@P‘)~5@R‘Q
WDVN DVVLIQPHQW 5)
\\9/
vV $VNLQJ WKHP WR VXPPDULVH OHDUQLQJ &gﬁ/g



*URZWK OLQGVHW

'U &DURO 'ZHFN FRLQHG WKH WHUPV IL[HG PLQGVHW DQG JURZWK PL(
KDYH DERXW OHDUQLQJ DQG LQWHOOLJHQFH S5HVHDUFK LQ WKLV DUH
DFKLHYHPHQW JDSV LQ JUDGHV WHVW VFRUHV FODVV EHKDYLRXU DC
\RXQJ SHRSOH DUH XQDZDUH RI WKHLU PLQGVHW UHVHDUFK KDV VKR
LOQOWHOOLJHQFH FDQ DIIHFW WKHLU HIITRUW HQJDJHPHQW PRWLYDWLEF

&KLOGUHQ DQG \RXQJ SHRSOH &KLOGUHQ DQG \RXQJ
ZLWK, D D*52:7+ 0,1'6(7TEHOLHY
EHOLHYH WKDW WKHLU LOWHOOLJHQFH WKDW DELOLW\ FDQ F
DQG WDOHQWY DUH LQQDWH WUDLWYV UHVXOW RI HITRUW S
WKDW GRQTW FKDQJH 7KH\ WHQG DQG SUDFWLFH 7KH\
WR DYRLG FKDOOHQJHV JLYH XS DV VRPHWKLQJ WKDW
HDVLO\ VHH HIIRUWYV DV ZRUNHG DW DQG VRP
I[UXLWOHVY JHW XSVHW E\ LV DIIHFWHG E\ HIIRU
PLVWDNHY SHUFHLYH IHHGEDFN DQ LQFUHDVHG WHQG
DV FULWLFLVP DQG IHHO HPEUDFH FKDOOHQJH
WKUHDWHQHG E\ WKH VXFFHVV RI WKH IDFH RI VHWEDF
RWKHUV $V D UHVXOW WKH\ PD\ HITRUW OHDUQ IURP |
SODWHDX HDUO\ RU DFKLHYH OHVYV EH LQVSLUHG E\ WKH
WKDQ WKHLU IXOO SRWHQWLDO RWKHUV

+RZ VFKRRO VWDII FDQ VXSSRUW FKLOGUHQ DQG \RXQJ SHRSOH WR GH

v $FNQRZOHGJH DQG SUDLVH HIIRUW E\ FRPPHQWLQJ RQ WKH SURFHYV
SHUVLVWHG WHOO PH DERXW WKH ZD\ \RX DSSURDFKHG WKDW WDV

v IXUWXUH DQ HQYLURQPHQW WKDW SURPRWHV SUREOHP VROYLQJ H
WKDW SUREOHP \RX WKRXJKW DERXW LW DQG WULHG RXW \RXU VRO

v (QFRXUDJH DQG SUDLVH SHUVHYHUDQFH HJ E\ GLVSOD\LQJ ZRUN L
SURGXFW WR KHOS WKHP WR VHH WKDW ZRUN HYROYHV ZLWK HIIRU

v SHLQIRUFH WKH FRQFHSW WKDW WKH EUDLQ LV D PXVFOH WKDW FD(
OHDUQLQJ MXVW OLNH HYHU\ RWKHU PXVFOH H J 3<RXU EUDLQ KD
\HVWHUGD\”

v (QFRXUDJH SHHU PHQWRULQJ DV FKLOGUHQ \RXQJ SHRSOH DUH UHF
QRWHV RI HQFRXUDJHPHQW WLS VKHHWY LQVSLUDWLRQDO TXRWH
VWUXJJOLQJ ODFNLQJ LQ FRQILGHQFH RU KDYH D IL[HG PLQGVHW

v (QFRXUDJH FKLOGUHQ DQG \RXQJ SHRSOH WR YLHZ PLVWDNHV DV D
SURFHVV HJ ZKHQ LQWURGXFLQJ QHZ WRSLFV DVN WKHP WR VKDU
SUHYLRXVO\ FRYHUHG PDWHULDO DVN WKHP WR LGHQWLI\ VRPHWKL

v &8RPPXQLFDWH WKDW \RX VHH WKHLU SRWHQWLDO DQG KDYH KLJK H
KLIJK H[SHFWDWLRQ RI WKHPVHOYHV HJ ZKHQ SURYLGLQJ RUDO RU
DQRG JHQWO\ SURPSW WKHP WR WKH QH[W VWHS LQ WKHLU OHDUQLQ

$GDSWHGURRBRKQGBEEWSOH 6W EDMWHIQLWHNR IPLRIWLRQ /,1.



BXSSRUWLQJ WKH :F
DOO &KLOGUHQ DQG
3SHRSOH LQ 6FKRRO




SHWXUQ WR 6FKRRO &KHFNOLVW

.H\ TXHVWLRQV WR FRQVLGHU

'R NH\ DGXOWV XQGHUVWDQG WKH FXUUHQW QHHGV RI

GXULQJ WKH WUDQVLWLRQ EDFN WR VFKRRO"

+DYH WKH\ XS WR GDWH LQIRUPDWLRQ RQ WKH FKLOG \ v
QHHGV"

+DV D VWDII PHPEHU OLQNHG LQ ZLWK SDUHQWYV FDUHUV WR JDLQ

FKLOGYV H[SHULHQFH GXULQJ VFKRRO FORVXUH"

$UH WKH FKLOGUHQ \RXQJ SHRSOH IDPLOLDU ZLWK WKF F

HQYLURQPHQW" [ i
=_ I

+DYH WKH\ VHHQ SKRWRJUDSKV RI WKH OD\RXW RU KDY . “7C
VFKRRO FODVV"

$UH WKH FKLOGUHQ \RXQJ SHRSOH IDPLOLDU ZLWK WKH
VXSSRUWLQJ WKHP"

+DYH WKH\ VHHQ D SKRWRJUDSK RU D YLGHR FOLS ZLWK

'R WKH FKLOGUHQ \RXQJ SHRSOH NQRZ ZKDW WR H[SHFW RQ WKH |
+DYH WKH\ EHHQ JLYHQ LQVWUXFWLRQV SLFWXUHV RQ KRZ WR HQ
WKH ILUVW PRUQLQJ"

'R WKH\ IXOO\ XQGHUVWDQG QHZ YRFDEXODU\ HJ VRF D

'R WKH\ NQRZ ZKHQ DQG KRZ WKH\ FDQ DFFHVV WKH W
'R WKH\ NQRZ ZKHUH WKH\ ZLOO EH KDYLQJ WKHLU EU
DOORZHG WR GR GXULQJ EUHDN WLPH"

'R WKH\ NQRZ ZKDW URRPV WKH\ ZLOO EH VSHQGLQJ W
WKH URRP LQ OLQH ZLWK VRFLDO GLVWDQFH PHDVXUHV™

'R WKH FKLOGUHQ \RXQJ SHRSOH NQRZ ZKDW WKHLU GDLO\ WLPHW

'R WKH FKLOGUHQ \RXQJ SHRSOH NQRZ ZKDW WR H[SHFW LQ WKH I
+DYH WKH\ EHHQ UHDVVXUHG WKDW WKH\ ZLOO FDWFK XS RQ ZRU!
FORVXUHV"'R WKH\ NQRZ WKDW WLPH ZLOO EH VSHQW YmyYTHZTO\
ZRUN" o —
'R WKH\ NQRZ KRZ WR VHHN KHOS LI WKH\ DUH ILQGLQJ| &=tV
OHVVRQ" o—
'R WKH\ NQRZ ZKDW WKH\ FDQ GR LI WKH\ DUH VWD UW L|QQ wW-R=+HHC
FRPPXQLFDWLRQ FDUG UHTXHVW DFFHVV WR WKH FDOPQ s+

GDSWHG IURP $XWLVP (GXFDWLRQ 7UXVW 5HWXUQ WR 6FKRRO &




3XSLO 9RLFH % RRNOHW

+RZ WR XVH WKH 3XSLO 9RLFH %l

7KH DLP Rl WKLV ERRNOHW LV WR LQFOXGH WKH YRLFH RI WKH F
OHDUQLQJ VXSSRUWLQJ WKHRDWR IWHDRR PXKN LUK HRDD \FKLOG \R)
SHUVRQ LV OHDURLWILWMBB&LHYHG E\ VXSSRUWLQJ WKH QHHGV R
SHUVRQ ZKLFK DOORZV WKHP WR EH DYDLODEOH WR OHDUQ %\ I
\RXQJ SHUVRQ ZH DUH DOORZHG WR UHVSRQG WR WKHLU XQLTXF
HPRWLRQDO GHYHORSPHQW FRPPXQLFDWLRQ OHDUQWQJ DQG L
DOVR SURYLGHY YDOXDEOH LQIRUPDWLRQ WR WKH WHDFKHU DEF
KHOSIXO LQ VHOHFWLQJ VWUDWHJILHVY WR VXSSRUW WKH FKLOG '

7KLY ERRNOHW LV XQGHUSLQQHG E\ 3BHUVRQ FHQWUHG DSSURDF
KXPDQLVWLF SV\FKRORJLFDO SHUVSHFWLYH DQG XQGHUSLQQHG
EDVHG RQ WKHRU\ E\ &4DUBHBRRUNVKHHWY LQ WKH ERRNOHW DU
6DQGHUVRQ DQG 6ROXWLRQ )RFXVHG %ULHI 7TKHUDS\ PRGHOV

7KH ERRNOHW FDQ EH FRPSOHWHG RKHQ RVQROBEWKHRZI RRBINWK R QW
ZLWKLQ WKLY ERRNOHW DQ LQGLYLGXDO FRQYHUVDWLRQDO DSS
DFWLQJ DV VFULEH LI QHHGHG 7KH FKLOG \RXQJ SHUVRQ LV LQY
WKHPVHOYHVY WKHLU VWUHQJWKY DQG QHHGY DQG WKHLU LQVL.
H[SHULHQFH EHWWHU 7KLV DSSURDFK DOVR LQYLWHY FKLOGUHC(
LGHQWLI\ DQ\ VNLOOV WKH\ QHHG WR GHYHORS LQ RUGHU WR LP



3XSLO 9RLFH % RRNOHW

RUNVKHHWYV

H:KDW , /LNH DQG $@PRQE GERRMAMUY /LNH DQG $G PIUHH DIEIRSOWIHKEH U R P
$SSUHFLDWLRQ WRRO 5HI ZZZ KHOHQVDQGHUVRQDVVRFLDWHV FR X
LQIRUPDWLRRWKHUEZKDOLNH DQG DGPLUH DERXW WKH FEKINHGD® & QIGPH
DERWWHPVHOYHV LQFOXGLQJ WKHLU JLIWV WDOHQWY DQG LQWHUH'
DQ LQGLYLGXDO FDQ XVH WKHLU VWUHQJWKY W RFKRNRK DHDRVN L WR F H
FKLOGUHQ DQG \RX@WBNMRBIDHWR\ZULWH SRVLWLYH LQVRUWBWLRQ DE
ZRUNVEBBWEH FRPSOHWHG RYHVVRRQXP DB RVKH WHDFKHU FDQ XVH I
VHVVLRQV WRKSIURKLSONG \RXQJ SHUVRQ WR UHFRJQL]JH WKHLU VWUHQJ
DGPLUH PERXYWUNVKHHW FDQ EH FRPSOHWHG E\ WKH WHDFKHU RYHU
WHDFKHU QRWLFHV WKH JLWKH BKLAHEQ VR QLIQSHHUIWHRQW V R |

7KH W*RRGZRUNVKHHW DGDSWHG IURP ZZZ KHOHQVDQGHUVRQDVVRFL
LQIRUPDWLRPDR® \ZODIRRG GD\ IRU WKH FKLOG \RXQJ SHUVRQ 7KLV |
LGHQWLI\ ZKDWWR WESBUKEREZGW WR VX ISR UMK KOG P

7KH p,1 , +DG:DQOGILMRUNVKHEWS WHE&H BRO XWLRQ )RFXVHG %ULHI 7KF
DQG LQYLWHYV WKH FKLOG \RXQJ SHUVRQ WR RQYLVIRRPRBRVEHW IB WVBHC
KRSH EXW FDQ EH XVHG IRU JRDO VHWWLQJ

7KH p6 XSSRRWMHWUWHHW DOVR DGDSWHG IURP 6ROXWLRQ )RFXVHG DS
XQGHUVWDQG ZKR LV LPSRUWDQW LQ WK HWHKKL\ORD (R X B 3 SS/HUW RMKIH/ FOK
SHUVRQ WR VHWWOH EDFN WR VFKRRO DQG DFKLHYH WKHLU JRDOV

$ ; <"hbtt ;";tofdjonu/ev_;;| Tm7;urbmm;7 O< Oo|_ -rruo-1_;v =oltv;v om |_;
vimv; dsmlkm 1_-m];:

$ ; <)_-¥5= %ouhv_;;] bm=oul;7 0« "otf|bom o01tv;7 -rruo-1_;v bm~b]|;v |_
;Srtou; |_;bu v|ju;m]|_v7 1tuu;m| vhbtt v;|] -m7 u;vbtb;®nt;obbm]o|rbnrio %vip|0
owv;|0-1hv -v - moul-thbtut]| ©;=;torl;m| ou 1_-m];7 lo|b"-|bom bv I-bm|-bm;7 -
u;l-bmwm |_; Jo-t -m7 |_; viju;m]|_v |_; 1_bt7 -m7 <otm] r;uvom _-v u-|_;u |,






WKDW , OLNH DQG DGPLUH DERXW F

Fill the spaces with things about yourself. Think about things
\RX OLNH ZKDW \RXYfUH JRRG DW \RXW®GDF
your positive traits.

What | like and
admire about
myself

\'V

KL




WKDW P\ IDPLO\ DQG IULHQGV DGPLUH

Ask a family member or your friends to complete this. Ask
them to think about things they admire about you!

What others like
and admire about




WKDW LV LPSRUWDQW WR PH

Fill the spaces with things that you feel are important to you
right now. What are the things you like? What makes you
feel good?

&RQQHFWLQJ ZLWK]I

What | really like at school. \




WKDW PDNHV D JRRG GD\ IRU PH

(DFK GIDOHHO GLIIHUHQW DQG ZH DOO KD
GD\V 'DRBULWH DERXW ZKDW PDNHV D J
\RX"

vA ¢

A good day




What | have learned

Think about your home schooling and all that you have

learned

/ , KDYH OHDUQHG \

.

KKDYH HOMR\HG «

AN




WKDW , ZRXOG OLNH WR OHDURQ

Think about the things that you would like to learn in school
and what you are most looking forward to

Like to learn:

Looking forward to:




If I had a magic wand

If you had a magic wand think about what one change you
would like to make your time in school better




My Supporters

Think about who can help you to develop or practice these
skills at home or in school. Think about what they can do to
help.




M\ 30DQ

| DUWMRIX GRQYIW VX AFEHRZEBADWKX FNDQ GR R

who you can ask for help if you are finding it tough

¢

What might go wrong? [

What will you do?

Will that be helpful? How might things change?

Who will you go to for support to get back on track?

10

—




1DUUDWLYH 6WRULHYV

7KH VWRULHVY ZH WHOO KROG SRZHUIXO LQIOXHQFH RYHU RXU WKRXJI
LGHOQWLWLHY RIWHQ LQIOXHQFLQJ KRZ ZH OLYH RXU OLYHV 2XU VWHF
HYHQWYVY LQ RXU OLYHV EHFDXVH WKHVH DUH WKH H[SHULHQFHV WKDYV
PRPHQWY IURP RXU OLYHV LQWR DQHFGRWHV ZH DUH PDNLQJ VHQVH |

&UHDWLQJ D VWRU\ FDQ KHOS XV FUHDWH VRPHWKLQJ PHDQLQJIXO R>
WHUPV ZLWK WKH GHFLVLRQV WKDW ZH KDYH PDGH 6WRULHV FDQ VK|
WHOOLQJ VWRULHV RI VWUXJJOHV WKDW WXUQ RXW ZHOO FDQ JLYH S
LQ WKH DIWHUPDWK RI PDMRU OLIH FKDOOHQJHYV 7KH\ DUH D SRZHUI?
WKDW GRHV QRW ILW WKH VWRU\ LV OHIW EHKLQG 2XU VWRU\ LV WKH
SLFNLQJ WKHP DSDUW DQG ZHDYLQJ WKHP EDFN WRJHWKHU WR PDNH

7KLV QDUUDWLYH VWRU\ FDQ EHFRPH D IRUP RI LGHQWLW\ 7KH WKLQ
VWRU\ DQG WKH ZD\ ZH WHOO LW FD Q $U & DAHMW DO W R S H LAKR] WHRD
ZKDW KDSSHQHG LW LV RXU H[SHULHQFH Rl ZKDW KDSSHQHG DQG D Z

1DUUDWLYH VWRULHY FDQ DOORZ FKLOGUHQ DQG \RXQJ SHRSOH WR V
WKHP VWURQJHU

7KH 7UHH Rl /LIH LV RQH DSSURDFK RI QDUUDWLYH VWRU\ WHOOLQJ ZK
SHUVRQ OLIH ZLWK HDFK SDUW RI WKH WUHH UHSUHVHQWLQJ NH\ DVSHF
PRGHO RI QDUUDWLYH VWRU\ WHOOLQJ DOORZV WKHP WR UHIOHFW RQ
WKHLU WUHH WR UHIOHFW WKH NLQG RI SHUVRQ WKH\ ZRXOG OLNH WR

FKLOG \RXQJ SHUVRQ WKDW WKH SXUSRVH RI WKH DFWLYLW\ LV WR DOC
WKLQN DERXW ZKHUH WKH\ FRPH IURP WR WKLQN DERXW ZKDW WKH\ D
ZLVKHY DQG WR WKLQN DERXW WKH VLIJQLILFDQW SHRSOH LQ WKHLU OL
EUDQFKHYV OHDYHVYHHGLWHW WKHP NQRZ WKDW LW FDQ EH DV HODERU
UHSUHVHQW WKHLU SHUVRQDO DQG XQLTXH VWRU\

O A 5DLFKDOOHQJHV GLIILEXOWLHYV
(:ﬂ?n"m”" ke
c Ll Crmn "™
:rrc:‘ el e o (0
P - 6HHGYLIWY OHJDFLHV WR JLYH RWKHUV
(‘:‘,{'\P(‘MM f:,:""::n”ﬁ?%'p
CEQn N Py JUXLW.IWVY OHJIDFLHV ,/KDYHWHFHLYHG
¢ €% 5 LPSRUWDQWPSBRIOH LQ
SO, U

WUDQFKPAWKRSHYVY GUHDPV

7TUXQR\YDOXHY VNLOOV DELOLWLHV TXD
FKDUDFWHULVWLFV

—_—re e ] N~

- *URXQ®\OLIH P\ DFWLYLWLHYV

5RRWZKHUH , OLYH SHRSOH LQ P\ OLIH IC
DQG SODFHYV
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7UXQNW\ YDOXHVY VNLOOV DELOLWLHV TXDOL
*URXQ®\ OLIH P\ DFWLYLWLHV
5RRWYKHUH , OLYH SHRSOH LQ P\ OLIH IDYF
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/[KRXJKWY )HHOLQJV %HKDYLRXUYV

:KDW ZH WKLQN DIIHFWV WKH ZD\ ZH IHHO DQG EHKDYH 8QGHUVWDQG
QXUWXULQJ ZHOOEHLQJ EHFDXVH ZKLOH ZH FDQQRW EH SRVLWLYH RL
FDXVH XQQHFHVVDU\ GLVWUHVY DQG OHDG WR EHKDYLRXUV WKDW GR

6RPH WKRXJKWYV DUH KHOSIXO WKHVH WKRXJKWYVY DUH EDVHG RQ IDFW
EHKDYLRXUV )RU H[DPSOH LI D FKLOG RU \RXQJ SHUVRQ WKLQNV u, F
WKDW WKH\ ZLOO IHHO KDSS\ JRLQJ WR VFKRRO DQG ZLOO QRW IXVV Z
+RZHYHU VRPH WKRXJKWV DUH XQKHOSIXO WKHVH WKRXJKWYV DUH EL
DURXQG WKH IDFWV DQG FDQ OHDG WR XQQHFHVVDU\ GLVWUHVYV DQG
GLVWUHVYVY FDQ OHDG WR XQSOHDVDQW ERG\ VHQVDWLRQV VXFK DV SLC
SHUVRQ WKLQNV p, KDYH IRUJRWWHQ HYHU\WKLQJ , KDYH OHDUQHG ,
WKDW WKH\ ZLOO IHHO ZRUULHG DERXW JRLQJ WR VFKRRO DQG PD\ WL

‘KLOH DOO FKLOGUHQ DQG \RXQJ SHRSOH FDQ DW L'\ HQJDJ
WKLQNLQJ LI WKLV EHFRPHV D SDWWHUQ LW LV ‘DOO
WKRXJKW F\FOH )RU H[DPSOH WKH\ FRXOG VD\ WKLV « D00
WKHUH EH DQRWKHU H[SODQDWLRQ"Y

&KDOOHQJIJLQJ XQKHOSIXO WKRXJKWY FUHDWHYV SDFH ZV JH
SHUVSHFWLYH FDQ EH H[SORUHG 'LVWUHVYV LV G D
VHUYHV WKH FKLOG \RXQJ SHUVRQ ZHOO LV PDGH

7KIOLENW Z FHKR X JKMHO LIDQBHKD YL RRQRX Q Q R W IBAKH.® GIUGIER X QI H R S@HHH G
KHOMRRWDRHEQGHUVWRQCD & RUHBERKHOWIKLIDNLQJ
F\IFOMV¥KRROFIDYXSSRUVEWRFAHMVWKH IROORZLQJ ZD\V

JLVWHQ WR ZKDW FKLOGUHQ \RXQJ SHRSOH VD\ DERXW WKHLU WKRXJ
$FNQRZOHGJH DQG QRUPDOLVH WKHLU WKRXJKWV DQG IHHOLQJV
ORGHO D KHOSIXO WKLQNLQJ VW\OH

(QFRXUDJH FKLOGUHQ DQG \RXQJ SHRSOH WR QRWLFH DQG FKDOOHQ.
(QFRXUDJH WKHP WR QRWLFH XQSOHDVDQW ERG\ VHQVDWLRQV DQG V
WKH ERG\

&RQVLGHU JLYLQJ WKH FKLOG \RXQJ SHUVRQ D GLVWUDFWLRQ WDFWL
WKDW GRHVY QRW VHUYH WKHP ZHOO

SHGLUHFW EHKDYLRXU UHVXOWLQJ IURP D QHJDWLYH WKLQNLQJ F\FO
$FNQRZOHGJH DQG SUDLVH HIIRUWV DW HYHU\ VWHS LQ WKH SURFHV\
WKRXJKWV IHHOLQJV DQG EHKDYLRXUYV

5HPLQG WKHP RI WKHLU VWUHQJWKYV

$GPLUH WKHLU SHUVLVWHQFH DQG SHUVHYHUDQFH

& o L I

® ©




WUHDWKLQJ ([HUFLVHYV

$Q LPSRUWDQW SDUW RI HPRWLRQDO UHJXODWLRQ LQYROYHV EULQJ
ZH PDQDJH RXU HPRWLRQV PRUH HIIHFWLYHO\ DQG DUH EHWWHU DE
:KHQ FDOP ZH DUH PRUH SUHVHQW LQ VRFLDO VLWXDWLRQV DQG D
DSSURSULDWH zZzD\V 7KHUH DUH PDQ\ ZD\V WKDW \RX FDQ KHOS FKL
2QH RI WKH HDVLHVW zZD\V LV WR WHDFK WKHP KRZ WR FRQWURO Wk
DUH H[SODLQHG EHORZ 7KH ILUVW WZR PHWKRGV DUH VXLWDEOH
PRUH DSSURSULDWH IRU ROGHU FKLOGUHQ RU \RXQJ SHRSOH ,Q D
WKURXJK WKHLU QRVHYVY DQG H[KDOH WKURXJK WKHLU PRXWKYV

%ORZ 2XW WKH &DQGOHYV

PDJLQH WKDW D ELUWKGD\ FDNH ZLWK FDQGOHV L
<RX DUH JHWWLQJ UHDG\ WR EORZ RXW WKH FDQC

IRU WKH FRXQW RI ([KDOH WR EORZ RXW
SHSHDW

6TXDYWH HDWKLQJ

9LVXDOLVH D MIRX@WRRLQHW \RXU EUHDWKLQJ IRRGBRZ WK
VTXD%WH HDIWXH DV \RX WOB VYW & DX@®WKH VTXROEG IRU
DV \RX WUDYWGBWRFRURVWKH VTXIRWH V( [\RRXO WIRYYOH @KIHK W
KDQG VLGH RI WKH VTXDUH +ROG DJDLQ IRRI WIXWH \RKXXDRJ H
6HH WKH <RX WXEH 9LGHR .LGV PHGLWDWLRQ 6TXDUH %U
ZZ2Z \RXWXEH FRP ZDWFK"Y <)G=;Z( I15¢(




(027,21$/ 5(*8/$7,21

&KLOGUHQ DQG \RXQJ SHRSOH YDU\ LQ WKH LQWHQVLW\ ZLWK ZKL
IHHOLQJVY RU HPRWLRQV 7KH\ YDU\ LQ WKHLU DELOLW\ WR UHJXC(

(PRWLRQDO UHJIJXODWLRQ UHIHUV WR RXU DELOLW\ WR PDQDJH HI
FRSH ZLWK WKH YDU\LQJ GHPDQGV RI HYHU\GD\ OLIH J/LNH PDQ\
\RXQJ SHRSOH GHYHORS DSSURSULDWH HPRWLRQDO UHJXODWLRQ
UHTXLUH H[SOLFLW WHDFKLQJ DQG VXSSRUW WR OHDUQ DQG SUD

7THDFKHUV FDQ KHOS FKLOGUHQ DQG \RXQJ SHRSOH WR OF
UHIJXODWLRQ VNLOOV LQ IRXU ZD\V

7THDFK WKHP WR LGHQWLI\ DQG ODE
DUH IHHOLQJ VR DV WR GHYHORS
DZDUHQHVYV DQG H[SDQG WKHLU HPR'

(PSRZHU WKHP E\ WHDFKLQJ WKHP
UDQJH RI WRROV DQG VWUDWHILHV W
VHOI UHJXODWH DQG WKDW DVVLVW L
H[SUHVVLRQ RI HPRWLRQV




(PRWLRQ &RDFKLQJ

(PRWLRQ &RDFKLQJ SURYLGHYV D VLPSOH \HW HIIHFWLYH ZD\ WR KHOS
GLITHUHQW HPRWLRQV WKH\ H[SHULHQFH ZK\ WKH\ RFFXU DQG KRZ WK
FRPPXQLFDWLRQ VWUDWHJI\ ZKLFK VXSSRUWV WKHP WR VHOIl UHJXODW

(PRWLRQ FRDFKLQJ FDQ VXSSRUW FKLOGUHQ DQG \RXQJ SHRSOH WR H
VHFXUH ZD\ WR XQGHUVWDQG WKH UHDVRQ EHKLQG WKHLU HPRWLRQ
KHDOWK\ SURVRFLDO PDQQHU 6FLHQWLILF UHVHDUFK LQGLFDWHV WK
KHOS FDOP WKH QHUYRXV V\VWHP

&RDFKLQJ ,QYROYHV
(QWHULQJ WKH FKLOG \RXQJ SHUVRQ
ILVWHQLQJ DWWHQWLYHO\

YWLOGLQJ RQ WKHLU NQRZOHGJH ZLWK
8VLQJ FRPPHQWYV UDWKHU WKDQ TXHVWLR

L QGLUKHFWQ\QJ LQWHUDFWLRQV
2SWLPLVLQJ WKH OHDUQLQJ HQYLURQPHQW

BWHS5HFRJIQ WY EGH U VKRARX HH® XD UBIRIVORQ H

SHFRJQLVH HPRWRRGB R WWHRERQLGNWFWLRQ DQG OHDDQBBFRBBLTFYUH
WKAKLOG \RXQJ SHUVRQYV HPRWLR Q V+ Bl Q& KRHKPLSDGV KRLX/BIJ ZS MUKV R/( Y H
ODEHO WKHLU HPRWLRQ 7KLV KHOSV VRRWK WKH QHUYRXV V\VWw D (

6 W H S9D O L GiD, WHWIQMK L VZ K DMK DS SHQLQ®& KLWKRARXDUMHHOLQJY
2EVHUYHVMWHSDWKHWLFDOO\ DQG YDOLGDWH WKH FKLOG \RXQJ RC
DVEHLQJ QDWXUDO DQG QRUWK® USGBOZD\WDLY ®WIFWRDWH /RRN IRU
SK\VLFDO DQG YHWEEP®RWLRQVEHUYRGPEHNVVWDQG WKH FKLOG \RXQJ SH
SHUVSHFWLYH

BWHSBHW /LPLWV LI Qu6EM\AX\DIBRGIZ DIRR X BD\D Q BHF D Q QIRMZ D\ V
JHWKDW ZH ZDQWT

BRPHWLPHY ZKHQ FKLOGUHQ \RXQJ SVYRGB B XIDWDHV E Q B VK B IH QLFFHK O Vi .
JLIKYDLIKWHHIWHVSRQVH IURP ZKLFKDEMMRDWERSW\ND BMKHDWDQ HPHU
BHSDUDWH WKH FKLOGRWRKEE K BHILRMRODDQG UHFRJQLVH WKHLU EHKDYLR
RDQHHG %H SUHBRWHBQBRLQWDLQ OLPLWYV

BWHS3UREOHP 6RIFMHZRUWRJHWKRHQIVROXWLRQT NV
BXSSRUWKAKLOG \RXQWRBHERRK HKXGRH QK HWPRG HQ W HIR RWKLFR Q W K D W. -
EHKLQG WKH EHKDYLRXU -RLQWO\ LGHQW LW KMS\S X R %/ RIW & GBAUIRA | DLV
RXWFRPHV Rl HDFK VROXWLRQ (QFRXWRKRRWKHWKH EG VRX QB BXW RQ
W K HAPR URXBHIOREMDBYDOXDWH WKH RXWFRPH



6HOI 7DON

&KLOGUHQ DQG \RXQJ SHRSOH RIWHQ HQJDJH LQ VHOI WDON
VHOI WDON ZKHUH WKH\ UHFRJQLVH ZKDW IWKBRWYLWMWXDWER®W
QHJDWLYH VHOI WDON ZKHUH WKH\ DUH VHOI FULWLFDO RU IRFX
VLWXDWLRQ

.1 \RX QRWLFH FKLOGUHQ RU \RXQJ SHRSOH HQJDJLQJ LQ QHJD
WKH LPSRUWDQFH RI EHFRPLQJ DZDUH RI WKHLU QHJIJDWLYH
RSSRUWXQLWLHY WR SUDFWLVH FKDQJLQJ WKHLU WKLQNLQJ

7KLV H[HUFLVH LQYROYHV RQFFRXUDISBRFRHOWRHYLWH GRZQ W
WKDW LV FDXVLQJ WKHP WR HQJDJH LQ QHJIDWLYH VHOI WDOI
VWDWHPHQWY DQG WR SUDFWLVH FKDQJLQJ WKHVH QHJDWLYH
KRSHIXO DQGVHIOPLRON VWDWHPHQWY &KLOGUHQ DQG \RXQJ S
HQFRXUDJHPHQW DQG SUDFWLFH WR SHUVLVW ZLWK WKLV ZRUN
KDELW

6LWXDWLRQ 1HIDWLYH VHOJ WBRPWLWLYH VHO




6HOI 7DON

-




TKRXJKWYV /RJ

+HOSIXO WKRXJKWYV DUH EDVHG RQ IDFWV DQG OHDG WR DSSURSULDW
DUH EDVHG RQ RXU HPRWLRQV H J IHDU ZRUU\ DURXQG WKH IDFWV
IHHOLQJVY VDGQHVV ZRUU\ IHDU DQG EHKDBQURXWSIXDYWKE R QKW V KIDJ
SRWHQWLDO WR RYHUVKDGRZ KHOSIXO WKRXJKWV ZKLFK RIWHQ OHD(
EHKDYLRXU

.1 \RX QRWLFH D FKLOG RU \RXQJ SHUVRQ HQJDJLQJ LQ XQKHOSIXO Wk
WKRXJKWY &KDOOHQJILQJ XQKHOSIXO WKRXJKWV JLYHV D FKLOG RU \|
VLWXDWLRQ GLIIHUHQWO\ OHDGLQJ WR D PRUH PHDVXUHG UHVSRQVH
FRPSULVHV WKUHH FRPSRQHQWV

(QFRXUDJLQJ FKLOGUHQ RU \RXQJ SHRSOH WR ZULWH GRZQ WKHLU
6XSSRUWLQJ WKHP WR FRXQWHU WKHLU QHJDWLYH WKLQNLQJ E\ DV
:KHUH LV WKH HYLGHQFH" :KDW ZRXOG , WHOO D IULHQG LQ WKLV VI
WKLQNLQJ OLNH WKLV KHOSLQJ PH RU PDNLQJ PH IHHO ZRUVH"

+HOSLQJ WKHP WR UHSODFH WKHLU QHJDWLYH WKRXJKWV ZLWK PRL



Thoughts Log Activity
ﬁTKRXJI&WDOOHQJ} HHOSIXO 7KRXJKW

What would | tell a
: K H Udthe evidence? friend in this situation?

. Is thinking like this
How did | cope helpingme,or PDNLQJ Pt
in the past? IHHO ZRUVH"



SUREOHP 6ROYLQJ 6WHSYV

&KLOGUHQ DQG \RXQJ SHRSOH RIWHQ ILQG LW GLIILEXOW WR WKL
RU GHDO ZLWK FRQIOLFW 7HDFKLQJ WKHP WKH VWHSV LQYROYHG L
PRUH FRQILGHQW DERXW GHDOLQJ ZLWK HYHU\GD\ SUREOHPYV
\RXQJ SHRSOH WR OHDUQ DQG SUDFWLVH WKH NH\ VWHSV LQY
2XWOLQHG EHORZ LV D VL[ VWHS SUREOHP VROYLQJ PRGHO 7KH VI

GHILQLQJ WKH SUREOHP

LGHQWLI\LQJ SRVVLEOH VROXWLRQV WR WKH SUREOHP
DOQWLFLSDWLQJ WKH RXWFRPH RI HDFK VROXWLRQ
VHOHFWLQJ WKH EHVW VROXWLRQ

LPSOHPHQWLQJ WKH VROXWLRQ

HYDOXDWLQJ WKH RXWFRPH

-

'LG LW ZRUN" RS
7KLQN DERXAZWHQ@WDXHOO DQG /LVW ZKDW PLJKW

ZKDW \RX FR(XDIGSH(EJH%IQWO\,M IRU HD AKKRIIVH LGH
‘

)




SUREOHP 6ROYLQJ 6WHSYV

1. What is the problem?

2. What could | do? P°
} Think of lots of possible different ideas.

3. What might happen for each of these ideas? a}g ®

L] [] [] L]

4. 7TLFWKH EHVW &/ROX/\ RQ

Do it! Put your plan into action! 1})

Did it work? Think about what went well and what you could do
differently next time

o/ o g’ 05 o/ o
or E K £ E




&RPSOLPHQW &LUFOH

*LYLQJ DQG UHFHLYLQJ FRPSOLPHQWY DUH WZR VHSDUDWH VNLOOV W
DQG \RXQJ SHRSOH QHHG WR EH WDXJKW ERWK VNLOOV DV WKHVH Z
DQG EXLOG SRVLWLYH UHODWLRQVKLSVY OS5HFRJQLVLQJ DQG QDPLQJ
WKHPVHOYHY DQG RWKHUV ZLOO KHOS WKHP WR GHYHORS VHOI HIIL
VRFLDO VXSSRUWYV

$ FRPSOLPHQW FLUFOH LV DQ DFWLYLW\ ZKHUH HDFK FKLOG RU \RXQ.
FRPSOLPHQW WR D FODVVPDWH DQG UHFHLYH D FRPSOLPHQW IURP
WKHUHIRUH VXSSRUWV FKLOGUHQ DQG \RXQJ SHRSOH LQ UHIOHFWL
ZKLFK FDQ VXSSRUW WKH GHYHORSPHQW RI D SRVLWLYH FODVVURRP

'HFLGH LQ DGYDQFH KRZ FRPSOLPHQWY ZLOO EH H[FKDQJHG DV WK
L H WKH XVH RI FRQFUHWH RU YLVXDO VXSSRUWV 9HU\ \RXQJ FK
ZLWK VSHFLDO HGXFDWLRQDO QHHGV PD\ QHHG SURPSWLQJ DQG D
WKLV DFWLYLW\ LV EHLQJ LQWURGRFKA& U/Q EDIQV \QHZXWWR XWKHWKH FR(
FRPSOLPHQW FLUFOH E\ JLYLQJ FXH FDUGY FRQWDLQLQJ D SLFWXUH
SK\VLFDOO\ KDQGHG RYHU DV WKH FRPSOLPHQW LV JLYHQ

7THDFKHUV PD\ QHHG WR WHDFK DQG PRGHO KRZ WR JLYH DQG UHFH

,Q WKH EHJLQQLQJ PDQ\ FKLOGUHQ DQG \RXQJ SHRSOH PD\ EH XQF
FRPSOLPHQWY DQG PD\ PDNH VXSHUILFLDO FRPPHQWY :LWK UHJXOI
FRPIRUWDEOH ZLWK WKH SURFHVV DQG EHWWHU DEOH WR JLYH DQG

2QFH FKLOGUHQ DQG \RXQJ SHRSOH KDYH EHFRPH XVHG WR J
WKH\ PD\ EH HQFRXUDJHG WR FRPSOLPHQW WKHPVHOYHV DORXG H J
IRU



UDLVH

KHQ WHDFKHUV SUDLVH WKH UHODWLRQVKLS EHWZHHQ WKH/RKVYOG \
IRUPV WKH EDVIKHQIWKWHXSWDLVH LV VSHFLILF DQG WDUJHWHG LW FDC
GHVLUHG EHRBYVRXUNWY WKH WLPH VSHQW RQ GLVFLSOLQLQJ XQGHV
GHVLUHG EHKDYLRXU

7TKLQN DERXW WKH EHKDYLRXUV \RX ZLVK WR HQFRXUDJH <RX PD\ LQ

QHHG WR PRGHO DQG WHDHRRWIKRBDYH EVMRDMWRXEVVFHQDULRYVY WR pFD
SHRSOH GHPRQVWUDWLQJ WKHYH @@ HRL QHHG & VKB BIURDAWWH DQ\ FKLOG \
GHPRQVWUDWHY WKH GHN MBHGE IHHRDWQLRRAPODRIUDLWVHDPSOH RI SUDLYV
FKRRVH KRRPPD\ DOVR ZLVK WR FUHDWH \RXU RZQ

<RX GR D VXSHU MRE RI «

*RRG LGHD IRU

:KDW D ZRQGHUIXO MRE \RXYYH GRQH RI «
<RX KDYH ZRUNH& VR KDUG

7TKDWYV D FUHDWLYH zZD\ RI

+R X SDXVOARIMM | RA\OW R D W

3DWRXUVHOI RQ WKH EDFN IRU

*LYH PH ILYH IRU

7KDWYJV FRUUHFW 7KDWYV D FRRO ZD\ WR

<RX DUH D UHDO SUREOHP VROYHU IRU

*UHDW WKLQNLQJ

.HHS DW LW \RX DUH ZRUNLQJ UHDOO\ KDUG DQG JHWWLQJ LW
+RX DUH D UHDO SUREOHP VROYHU IRU

+H\ \RX DUH UHDOO\ WKLQNLQJ \RX '
‘RZ \RX KDYH OHDUQHG KRZ WR

<RX ILJXUHG LW RXW :HOO GRQH

7KDADV JUHDW WHDPZRUN

<RX DUH EHLQJ D JRRG IULHQG FODVVPDWH E\

<RX DUH UHDOO\ JRRG DW VKDULQJ \RXU LGHDV ZLWK WKH FODVV WK

7TKDQNV IRU EHLQJ VR SDWLHQW DQG ZDLWLQJ ZKLOH , ZDV
<RX ZHQWRARXW zZzD\ WR KHOS WKLV PRUQLQJ E\

W KHOSV XV ZKHQ \RX

KDW JRRG ZD\ WR EH D IULHQG E\ KHOSLQJ KHU KLP ZL
<RX DUH PDNLQJ D JRRG FKRLFH

, OLNH WKH ZD\ \RX UHPHPEHUHG WR ZDON TXLHWO\ WR N
, NQHZ \RXYG UHPHPEHU WR JBRPWWUMDIMKIRIRW /& HUHHP[MY GHUV
7TKDQN \RX IRU PDNLQJ D TXLHW FKRLFH GXULQJ ZRUN WLPH <RXU FC
ORYH WR KHDU \RXU DQVZHU EXW ILUVW , QHHG WR JLYH VRPHRQH H
<RX WRRN WKH WLPH WR FOHDQ XS WKH DUW PDWHULDOV WKDWTV Yl

OLNH WKH zZD\ \RX
,WJV D SOHDVXUH WR KDYH D FODVV OLNH WKLV EHFDXVH




AGURZMKQ GYWHWLYLW\

Positive self-talk is really important
when we are trying to develop a
Growth Mindset. Below are some
statements associated with a

. Have a go at changing
these into positive statements that
nurture a Growth Mindset.

Fixed Mindset Growth Mindset

. FDQIW GR

| am just no good at «

| always make mistakes

It is too hard

| will never get it right



*UDWLWXGH

SUDFWLVLQJ JUDWLWXGH LV D VLPSOH DQG HIIHFWLYH ZD\
LPSURYH VHOI HVWHHP EXLOG UHVLOLHQFH DQG SURWHFW

*UDWLWXGH H[HUFLVHV KHOS FKLOGUHQ DQG \RXQJ SHRSOH W
RI WKH JRRG WKLQJV LQ WKHLU OLYHV *UDWLWXGH MRXUQDOV
DZDUH RI WKH SRVLWLYH DVSHFWV RI WKHLU GDLO\ OLYHV DC
D PRUH SRVLWLYH IRFXV LQ WKHLU SHUFHSWLRQV RI HYHU\GI

%RRNV DQG YLGHR FOLSV PD\ EH XVHG WR LQWURGXFH JUDWL
SRVLWLYH UHIOHFWLRQ E\ SURYLGLQJ NH\ ZULWLQJ SURPSWYV
QHZ WR WKLV DFWLYLW\ WKH\ PD\ ILQG LW GLIILFXOW RU PD\
KRZHYHU WKHLU WKRXJKW SURFHVVHV ZLOO GHYHORS DQG WK
PRUH PHDQLQJIXO RYHU WLPH

7KHVH DFWLYLWLHVY PD\ EH FDUULHG RXW DW DQ\ WLPH GXULQJ
D SRVLWLYH DQG SUHGLFWDEOH HQG WR D VFKRRO GD\

$ SHUVRQ , DP

DWHIXO IR
WKDQNIXO IRU JU ©

2Q0H QHZ WKLQ
OHDUQHG

$ KDSS\ PRPHQ
I[URP\ GD\




+RSHV DQG "UHDPYV

QYLWLQJ FKLOGUHQ DQG \RXQJ SHRSOH WR FRQVLGHU WKHLU K
WKHP WR VHH WKDW VFKRRO LV D VDIH DQG VXSSRUWLYH SODF}
YDOXHG %\ QDPLQJ WKHLU KRSHV DQG GUHDPV WKH\ DUH VHWWL
ZLOO KHOS WKHP WR PDNH SHUVRQDO FRQQHFWLRQV ZLWK ZKDW
HQJDJH PRUH ZKROHKHDUWHGO\ ZLWK OHDUQLQJ

,Q WKLV DFWLYLW\ FKLOGUHQ RU \RXQJ SHRSOH DUH DVNHG WR
WKH QH[W VFKRRO \HDU DQG WKHQ WR GUDZ RU ZULWH WKHP GF
SULYDWH VHOI UHIHFWLRQ DFWLYLW\ D SDLUHG DFWLYLW\ ZLWI
VKDUHG ZLWK WKH UHVW RI WKH FODVV \HDU JURXS

, QLWLDOO\ WHDFKHUV QHHG WR HQJDJH WKH FKLOGUHQ RU \RXQJ
DQG GUHDPV L H KRZ WKH\ PD\ EH ELJ VPDOO VKRUW WHUP O
HITRUW HWF ([SORUH KRZ WKH\ PD\ EH DEOH WR DFKLHYH VRPH R
RzQ ZKHUHDV RWKHUV PD\ UHTXLUH KHOS DQG VXSSRUW $VN W
WKH\ ZLOO GR WR JHW FORVHU WR WKHLU KRSH RU GUHDP DQG

7KH\ PD\ QHHG WR EH JLYHQ VHQWHQFH VWDUWHUV H J 2QH KRS
ILUVW VWHS , ZLOO WDNH WR PDNH P\ GUHDP FRPH WUXH LV « 7k

7TKH\ FDQ KHOS PH E\ « KHQ FRPSOHWHG WKH FORXGV PD\ EH NF
GLVSOD\HG DV DQ DUW DFWLYLW\

$GDSWHG IURP KWWSV \RXQJPLQGV RUJ XN PHGLD KRSH FOR

O\ KRSHVY DQG GUHDP




Postcard Activity

Tuning into the positive nurtures wellbeing. This sentence
completion activity allows children and young people to tune into
positive, hopeful thoughts about themselves and the future. It
could be carried out at an individual, class or whole-school level.

Step 1
Select a theme for the activity, e.g., safety, calm, efficacy,
connectedness, hope and gratitude

Step 2
Decide whether the activity will be carried out as an
individual, class or whole-school activity.

Step 3
Ask the children or young people to complete the selected
cards, either by writing or drawing. Where a child or young
person has a difficulty with or is reluctant to write or draw, the
card may be used as a prompt for an oral-language activity,
with an adult acting as scribe.

Step 4
Once completed, the group is invited to share and talk about
their cards if they wish. Some may prefer to keep their cards
private.

Step 5
When discussion is completed, the children or young people
are given the option of displaying their cards on a
noticeboard or as part of a themed visual display, e.g.,
rainbow of hope, gratitude tree, wall of strengths, etc.

Step 6
The children or young people are given the option of taking
their cards home at the end of the week. Older
children/young people may like to take a photograph, if this is
allowed.




| feel safe whenY

| ZY% Y



| work hard atY

| try my best atY




| relax byY

| am good atY



A person | admireY

| am grateful forY




| like to Y

Name a person

This person helps me by




| feel calm whenY

| know | am safe wheryY




| look forward toY

| am improving atY




People | am grateful foly

| am proud aboutY




IHWWHU WR )XWXUH 6HOI

7KLOYFWLYLW\ RI ZULWLQJ D OHWW™& .1 \RXU IXWXUH
VHOI LV XQGHUSLQQHG E\ B6ROXWL ~ *E%VHG
DSSURDFKHV ‘

7KH DRWKLV DEWUWR WURYLGH DQ
RSSRUWRQIPKLOGUHQ DQG \RXQJ SHRSOH WR
UHIOHFW RQ WKH FRSIX0VHSWUDWHJILHYV WKH\
GXULQJ FKDOOHQJLQJ WLPHV ZKLFK SURPRWHV VHOI
HIILFDF\

7KH DFWLYLW\ DOVR IRFXVHV RQ WKH IXWXUH
LQGLFDWW®&ILQUKDILOO QRW DOZD\V UHPDLQ
DV WKH\ DUKLBRBURPRWHYV KRSH ZKLFK

LV DOVR JRRG IRU RXU ZHOOEHLQJ

7KH DFWDQL®WHN FRPSOHWHG LQ ZULWLQJ RU
YHUEDIO®UHIHUUHG E\ WKH FKLOGUHQ DQG \RXQJ
SHRSOH ZLWHK MWWKIHQD @XOWULEH

7KH D@OOWHOHFW VHFWLRQV RI WKH OHWWHU IRU
JURXGEVFXVVLRQ LI DSSURSULDWH JLYHQ WKH
G\QDPLF QHHGV DQG WKSHHUUR®GEHV RI

PHPEHUYV

7KH OHWWHU GRHV QRW KDYH WR
RQH VHVVLRQ DQG FDQ EH UHYL
DSSURSULDWH

/IHG LQ




-

Dear my future self,

7RGD\-V GDWH LVBBBBBBBBBBBBBBBE

| am years old.

The best bits of school being closed were

The hard bits of school being closed were

Some of the things that helped me manage the
hard bits were

The best bits about being back in school in my new
year are

/




-

The hard bits about being back in school in my
new year are

If | need help managing the hard bits | will ask for
help from

My hopes for this year in school are

| want to remind you of three things that are
important to me now

1.

2.

3.

From;




/LPH &DSV XOH

$7LPBDSVX®ARYW D L KHRDIBASERW R DMU \ G\D HIRNRW KHJ H VE DWW KDW D U H
PHDQLQJMIGHKRROWR X SIHUVRQ IZWHMPRIXODGFOXGH QHZVSDSHUV ZUDSSHUV
OHW VRKUDNY RXNHWSHVDNH VFDBBRVKRWYV

7LPADSVXOHYV D U B SHODWOW HEX O DARMGKRBROADICR RE H Q HGRPW J U HEGIBWY @
WKH I XWXUH

7K LD/F W IRV LMD R S S R U WX KFHKWROWBR XIQSIH U WRW K IDENR XKD W. R. SR UWR Q W
WKHPR Y RVKWWHAD QH | CRHWW LV RWIKIBILWA WXW X U H

(QFRXUDJHWRRBNBO LR/MYKLWW HW KW WRLI DWW ER KMWLWEB SV XOH 7KH\ FDQ DOVF
FRPSOMHWRIUNWVKHHWSODLQVLWHBIEVUXOH

'HFLGH ZWHMHPH &D SV X OKHIR@MJ B MHGD WIR S HQK H:K H QV KL P H
FRPHVRSHRQKH WLPH FDSV SQR FHODIRR NLIQHR @B BAD V. P S R UW R QUKW P
D JLYARPHQ@ LPH

VDPSORY LG WLPH FESVRDPORDG KBUMRP




TLPBDSVXAFMVLY LW\

0\ 7LPBEDSVXOH
1DPH BBBBBBBBBBBBBBBBBBBB '‘DWH BBB BBB BBB
6FKRRO BBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBBE

O\ lULHEeBNYBBBBBEBBBBBBBBBBBBBBBBBBBBBBBBBBBB

BB
5 B

B BBE

| have chose Qthese items to put into my Time Capsule

4 N

My favourite
quote or mot %/

Pick 3 things:

W K L Q Jodking P
forward to:

BB



KDW &KLOGUHQ <RXQJ 3HRSOH 6D\

+HOS PH WR PDNH DQG NHHS I[ULHQGYV

*HW WR NQRZPH

%H WKHUH ZKHQ , QHHG WR W@WR VRP

ODNH VXUH , FDQ WDNH SDLW WD@WLYLV

,QYLWH KHOS P\ IDPLO\ WR WDNHﬂW
.‘I‘Im

+DYH ORWV RI GLITHUHQW VSRUWYV @UWVL\
Do

$FFHSW UHVSHFW DQG EH NLWR HYHU
+HOS PH WR IHHO VDIH DW VFKRRO

84“5%
/HW PH OHDUQ DQG WD&H SDUW LQ JURXS

@
*LYH HTXLSPHQW WKDW KHO PH\})HDUQ

7KLQN DERXW VSHFLDO RU GLITHUHQW ZD!

$GDSWHG IURP OLGJHQ HW DO |HELP|]



SGGLWLRQDO 6XSSR
&KLOGUHQ DQG <RXC
LQ 6FKRRO




SVI\IFKRORJLFDO )LUVW $LG

/ILVWHQ 3URWHFW &RQQHFW ORGHO 7HDFK LV D ILYH VWHS SV\FKRC(
DSSURDFK GHVLIJQHG WR UHGXFH WKH LQLWLDO GLVWUHVV RI FKLOGU
WKHLU UHMRYVWWRW LQWHQGHG WR EH XVHG DV D VLQJOH VHVVLRQ E>
FRQYHUVDWLRQV ZLWK D FKLOG \RXQJ SHUKRY RQSWRIBEWK & B R WGEIHFWW I
ZHOOEHLQJ DQG SDYHV WKH ZD\ IRU D VXFFHVVIXO UHWXUQ WR DQG

3)$ VXSSRUWV WKH FKLOG \RXQJ SHUVRQ WR UHJXODWH HPRWLRQV D¢
ZKLFK VXSSRUWYV WKHLU VXFFHVVIXO UH HQJDJHPHQW LQ OHDUQLQJ

3)$ LQYROYHV D QXPEHU RI VWHSVY WKDW KHOS WKH FKLOG \RXQJ SHU
IHHOLQJV HQJDJHV WKH FKLOG \RXQJ SHUVRQ LQ SUDFWLFDO SUREO'
FKLOG \RXQJ SHUVRQ DERXW KRZ WUDXPDW LPANVVINW\HR/ 3 DR MHFAMW KOX PLDX
IRU DQ\ DGXOW ZLVKLQJ WR HQJDJH LQ WKLY DSSURDFK DFNQRZOHG]J
VXSSRUWLQJ WKH FKLOGUHQ \RXQJ SHRSOH

/,67(1DQG SD\ DWWHQWLRQ WR ZKDW WKH FKLOG \RXQJ SHUVRQ LV VD
FRPPXQLFDWLQJ QRQ YHUEDOO\ *LYH UHDVVXUDQFH WKDW \RX DUH D
WKHP DFFHVV RWKHU VXSSRUW VHUYLFHV LI QHHGHG /LVWHQ REVHU
EHKDYLRXU PRRG VFKRRO SHUIRUPDQFH HQJDJHPHQW EHKDYLRXUV I
ZRUNLQJ ZLWK WKH FKLOG \RXQJ SHUVRQ FRQYH\V LQWHUHVW HPSDW

3527(&E\ OHWWLQJ WKHP NQRZ WKDW VFKRRO LV ORRNLQJ DI
LQFUHDVH WKHLU VHQVH RI VDIHW\ 7UHDW IHDUV ZRUULHV
WKDW LV VXSSRUWLYH DQG GLVFUHHW

&211(&7E\N UHDFKLQJ RXW DQG KHOSLQJ WKHP WR H[SHULHQFH VRFLDO
WR DQ LQGLYLGXDOYV DELOLW\ WR EH UHVLOLHQW 5HVWRUL

K|
Q

E
SUHGLFWDELOLW\ +HOS WKH FKLOG \RXQJ SHUVRQ WR UH H VE
ZLWK RWKHUV 3URYLGLQJ FDULQJ DQG FRQVLVWHQW VXSSR @)

02'(/ FDOPQHVV RSWLPLVP SRVLWLYLW\ DQG HPSRZHULQJ E H k-
\RXQJ SHBU¥RQRZOHGJH GLVWUHVYV H[SHULHQFHG DQG VKRZ WKD
KRSH IRU WKH IXWXUH

7($&+E\ KHOSLQJ WKH FKLOG \RXQJ SHUVRQ WR XQGHUVWDQG WIiH UD
UHDFWLRQV WR WKBERB > DBBK MIKQHFMN WR LGHQWLI\ DQG XVH S

SUREOHP VROYH ZD\V WR H[SHULHQFH D VXFFHVVIXO GD\ DQ L
RWKHUV 5HPLQG WKH FKLOG \RXQJ SHUVRQ WKDW UHWXUQL R



SHOXFWDQW $WWHQGHUYV

5HOXFWDQW DWWHQGHUY DUH FKLOGUHQ DQG \RXQJ SHRSOH ZKR GLV
VFKRRO 7KHVH FDQ LQFOXGH EHLQJ UHOXFWDQW WR JR WR VFKRRO |
SDUWV RI WKH GD\ DYRLGLQJ DQ HQWLUH GD\ RU UHIXVLQJ WR DWWH(
UDQJH IURP PLOG RU WUDQVLHQW WR VHYHUH DQG SHUVLVWHQW GLII
HLWKHU WKURXJK ODQJXDJH RU EHKDYLRXU 7KH EHKDYLRXU FDQ EH
QDWXUH ([WHUQDOLVLQJ EHKDYLRXUV DUH DOVR NQRZQ DV DFWLQJ R
REVHUYHG HJ QRQ FRPSOLDQFH HPRWLRQDO G\WVUHJXODWLRQ DJJU
EHKDYLRXUV DUH DOVR NQRZQ DV DFWLQJ LQ EHKDYLRXUV DQG PD\ E
DQ[LHW\ OHWKDUJ\ ORZ PRRG $00O H[SUHVVLRQV RI VFKRRO UHOXFW
DSSURSULDWH VXSSRUWV WR EH SXW LQ SODFH VR WKDW WKH EHKDYL
(DUDQWHUYHQWLRQ LQFUHDVHV WKH OLNOLKRRG RI VXFHVV DQG UHGX
DEVHQFHYV IURP VFKRRO

7KH FKLOG \RXQJ SHUVRQ WKH IDPLO\ FRQWH[W WKH VFKRRO HQYLUR
FRQWULEXWH WR UHOXFWDQFH DWWHQGLQJ VEFEKRRO ,W LV LPSRUWDQ
LGHQWLI\ ZKLFK DUHDV SOD\ D UROH LQ VFKRRO UHOXFWDQFH EHKDYL
LV DOVR LPSRUWDQW WR LGHQWLI\ DQG XQGHUVWDQG WKH IXQFWLRQ
ZKDW QHHG LV EHLQJ PHW E\ HQJDJLQJ LQ WKDW EHKDYLRXU 8QGHUV
WKH IXQFWLRQ RI WKH EHKDYLRXU LV IXQGDPHQWDO WR GHYHORSLQJ
SHUVRQ WR IXOO\ UHLQWHJUDWH EDFN WR VFKRRO

7LSV IRU VFKRRO VWDII WR GHYHORS D WDLORUHG UHVSRQVH

v /ILVWHQ WR WKH YRLFH Rl WKH FKLOG \RXQJ SHUVRQ WR XQ DQ
DQBRPPXQLFDWH KRSH IRU D SRVLWLYH RXWFRPH 7KLV EXLJ® U X
SURYLGH LL@QWRJWWHLU EHKDYLRXU

v &ROODERUDWH ZLWK SDUHQWYV FDUHUV WR H[SORUH WKHLU gV S HH
IDFWRRIKQUWULEXWLQJ WR WKH EHKDYLRXU 6XSSRUW WKHP WR GHYHOI
LPSURYHG DWWBQSDRFUHULDWH DGYLVH WKHP RI NH\ VXSSRUWVAD YD L (

v  HYHORS D VXSSRUW SODQ ZLWK WKH FKLOG \RXQJ SHUVRQf»QG V [ H
SUREURPYLQJ IUDPHZRUN 7KLV ZLOO HPSRZHU DOO WR PD¢ HEDSH SR
LQFUHDVHV WKHVEERHO®YKRREGQRMLI\ WKH VWUHQJIJWKYV ZLWKIL D HY - K
IDPLO\ WKH VFKRRO D Q@&XWKGLBRRPPXYMNMAHQIWKY ZLOO KHGS NS &R
HIILFDF\ DQG FUHDWH D WHB® WHW B RIQNH W, BGXEEH VYV WKH "X Q GIRLUO\
VFKRRO UHOXFWDQFH EHKDYLRRD QD JMDFEHGL ¥ D ZINWKVDD QB HXG V\V W H |
UHFRJQLVH HIIRUW DQG VXFFHVVHV ,GHYWDIXDWH@OOQQ® &RXWR DN
QHHGHG $VVLJQ D NH\ DGXOW WR RYHUVHH WKH SODQ DQG IROORZ

v 8VH WKH 1(36 GRFXPHQWY WR WHDFK WKH FKLOG \RXQJ SHUVR
QHHGVIPHWGHYHORSLQJ VNLOOV WR PDQDJH VFKRRO DWWH Q.
WKH OLQN VEKRWZIHKMWMQY IHHOLQJYV DQG EHKDYLRXUV KHOSLQ
F\FOHV VXSSRUWH®H OWRKHPHOD[DWLRQ WHEKQLTXHV VHOI
PDQDJH VWUHVV DQG DQ[LHW\

v 6FKRRO UHOXFWDQFH EHKDYLRXU FDQ EH FRPSOH[ DQG EHKDYLRXU
VHWEDFNMWODQ®WR SUHYHQW UHODSVH EXW UHPDLQ KRSHIXO RI D SR
IRFXVHG RQ WKH RRZHNHWO VRBB FKLOGUHQ \RXQJ SHRSOH KDYH FRP
PD\ QHHG WR SURJUHRMRQWKQRXPKRWKNHSSRUW DQG DFFHVV PHQWDO K
'RUN FROODERUDWLYHO\ ZLWKURWIKQHROYHQFLHV LI WKH\



BWUHVV $Q[LHW\

6WUHVV LV D SDUW RI OLIH LW LV D WHPSRUDU\ UHVSRQVH WR IHHOLQ
$Q[LHW\N LV D UHVSRQVH WR D YDJXH RU XQFOHDU VHQVH RI GDQJHU 6
IHHO DQG EHKDYH :KHQ IDFHG ZLWK D UHDO RU SHUFHLYHG WKUHDW |
RXU ERG\ JHWV UHDG\ WR DWWDFN UXQ DzZD\ RU IUHH]H

+HOSLQJ FKLOGUHQ DQG \RXQJ SHRSOH OHDUQ WR PDQDJH VWUHVV DQ
KHQ WKH\ DUH LQ D VWUHVVIXO RU DQ[LHW\ SURYRNLQJ VLWXDWLRQ L
WKRXJKWYV WKHLU ERGLO\ UHVSRQVHY DQG WKHLU EHKDYLRXU DQG JX

I1RWLFLQJ ERGLO\ UHVSRQVHYV
/IHW WKHP NQRZ WKDW ZH FDQ IHHO VWUHVYV DQG DQ[LHW\ LQ RXU
IHHO VLFN VRPH IHHO KRW LQ WKH IDFH RU KHDG VRPH+#HB6 WKH
WR XQGHUVWDQG WKDW WKH\ PD\ H[SHULHQFH D PL[ RI WKHVH UHVJ
NQRZ WKDW WKH UHVSRQVH LV WKHLU ERG\fV ZD\ RI UHPLQGLQJ W

&RSLQJ ZLWK WKH VWUHVV DQ[LHW\
6XSSRUW WKHP WR GHYHORS D PHQX RI KHDOWK\ FRSLQJ VWUDWHJILHV
DQG KHOS WKHP WR HYDOXDWH KRZ KHOSIXO WKH\ ZHUH LQ D JLYHQ VL\

&KRRVH VRPHRQH \RX WUXVW DQG WHOO WKHP KRZ \F

1DPH \RXU IHHOLQJ WR JLYH LW OHVVRBREZRMXW \RXU WULJJHUV
8VH \RXU EUHDWK WR FDOP \RXU ERG3UDFWLFH SRVLWLYH VHOI \
SUDFWLFH PLQGIXOQHVV SBUDFWLFH H[SUHVVLQJ JUD\
'R VRPHWKLQJ NLQG IRU \RXUVHOI 'LVWUDFW \RXUVHOI
'"HYHORS SUREOHP VROYLQJ VNLOOV ([HUFLVH

$GDSWHG IURP .DUHQ ZUHLVPDQ




3DQLF $SWWDENV

3DQLF DWWDFNV DUH VXGGHQ IHHOLQJV RI LQWHQVH IHDU RU DQ[LHW\
WULJJHU :KHQ KDYLQJ D SDQLF DWWDFN WKRXJKWV |IHHOLQJV DQG EF
I[ULJKWHQLQJ IRU D FKLOG \RXQJ SHUVRQ DQG WKH\ ZLOO QHHG VXSSR
WKH FKLOG \RXQJ SHUVRQ WR VWD\ FDOP WR EUHDWKH DQG WR XQGH!

$ 3S3DQLF DWWDFN '"HYHORSV DV IROORZYV

QWHUQDO RU H[WBQQDYHYWLRUHN XQKHOSIX0O WKRXJKW
6OLJKW LQFUHDVH LQ ERIOSLWOWRRYY VZHDWLQJ VKRUWQH

JRFXV RQ V\PSKWHRPWYW EHDWLQJ IDVWHU GLIILFXOW\ EUHDWKLG
&DWDVWURSKLF LQPWHRADSUWWEDMWDRKH 3, DP KDYLQJ D KHDUW

+HOSLQJ WR SUHYHQW D SDQLF DWWDFN

(QFRXUDJH WKHP WR SD\ DWWHQWLRQ WR ZK W \

7U\ WR XQGWKNWD®RGHV RI WKHLU] BDQLF DWWDFNYV
DQG LGHQWLI\ RXW DQ\ WULJJHU ?
WKLQNLQJ ZKHQ WKH\ DUH EHJLQR|LQJ WR IHHO D

7U\ WR LGHQWLI\ DQG FKDOOHQJH [WKHLU XQKHOSIXO
WKRXJKWV +HOSLQJ GXULQJ D SDQLF DV

7HDFK WKHP JHQHUDO VWUHVV D0t bOTRAWP £k N KHP WR VWD QRW
VWUDWHJILHV VLWXDWLRQ

3UDFWLFH UHOD[DWLRQ VWUDWH I[H$RFTE U WBEWHL\B X RY H WKHUH W
ZRUNV ZHOO IRU WKHP +HOS WKHP WR UHJXODWH WKHLU
!

H
DPLOLDU WHFKQLTXH
RUN RXW ZKDW KHOSV WKHP GXJ D SDQLF DWWDFN H J

QJ
D KDQG RQ P\ VKRXOGHU OHWV RH N&'R2 WKBWWMFEFURQEPyRQDPPH ZKDW
SHRSOH ZLWK PH’ RU 3, GR QRW OUNRBYT YRELROKY WRRERHRWWDFEN L

PH”
5HSHDW FDOPLQJ DQG VXSSRUWL
HE LP 37KLV ZLOO SDVV' 3<RX ZLOO EH

SHPLQG WKHP RI 7TKRXJKW 6WRSS

8VH GLVWUDFWLRQ WHFKQLTXHV

(QFRXUDJH SRVLWLYH YLVXDOLVI

-

5HPLQG WKHP WKDW OHDUQLQJ WR FRQWURO WKHLU DQ[LHW\ ZLOO W
(QFRXUDJH WKHP WR VWLFN ZLWK LW
6XSSRUW WKHP WR WDNH WKH WLPH WR SUDFWLFH ZKHQ WKH\ DUH QR




Supporting Bereaved Students and Staff

Some members of the school community will have experienced the death of family or friends during the
school closure period (both COVID-19 and non-COVID-19 related loss). Things you can do to support
bereaved students and colleagues on return to school are as follows.

Staff self -care & wellbeing
Take proactive steps to promote your own wellbeing and self-care while looking after the wellbeing of others.

Advance Preparation

X Convene a meeting of the school’s Critical Incident Management Team (CIMT) in advance of their return
in order to identify and plan for responding to students and staff who were bereaved.

X It can help for a member of school staff to speak to the bereaved student and/or their family prior to their
return to school. See R11 Reintegration of the Bereaved Student

x For other useful resources see Responding to Critical Incidents-NEPS Guidelines and Resource
Materials for Schools

The First Few Days

x During the first few days back to school focus on the reintegration of the bereaved student

X When the student returns, empathise with the bereaved student and acknowledge their loss.

x Consider holding a commemoration ceremony or ritual to acknowledge individual or collective losses
experienced during COVID-19 restrictions.

As Time Goes On: Showing Compassion and Understanding

X Understand that bereavement is a process.  Acknowledge, validate and normalise grief reactions.
Reassure that strong feelings are a normal part of grieving.

X The importance of communication.  Make sure the bereaved child/young person knows that they can
talk to you. See NEPS resource R13: A general interview guide for guidance counsellors, chaplains or
other designated staff).

x Allow students time and space to grieve . This is particularly relevant in the context of COVID-19 where
usual funeral rituals and families coming together were restricted

Additional supports and resources
Some children and young people require additional support to normalise their grieving. See R14: Checklist -
Students At Risk.

Supporting Bereaved Staff Returning to School

X Supporting bereaved colle agues -the death of a loved one can be one of life's most difficult
experiences. Acknowledge a colleague’s loss when they return to work and, show kindness, empathy
and make time to listen.

X Supporting school staff as a principal/manager — compassionate communication and support to a
bereaved employee is important.

For further information please refer to the following NEPS resource entitled ‘Supporting Bereaved Students
and Staff returning to school following COVID  -19 and Public Health Restrictions ' available here.




Strategies and resources to support students with complex needs are being
collated by NEPS and will be shared with schools to support students’ return to
school.




JXUWKHU 5HDGLQJ




Additional Resources

Wellbeing

The NEPS resources for responding to critical incidents can be accessed here
NEPS Critical Incidents

hitps://www.gov.ie/backioschool is a dedicated website with resources and
guidance document for the reopening of schools.

PDST.ie has a number of excellent resources.
Information on mindfulness in schools can be found here PDST Mindfulness in
Schools.

Resources for self-regulation and guided visualisations in English and Irish can

be found here PDST Breathe and Visualisations
Meditations for teachers which could also be used with Senior Cycle pupils can
be found at the bottom of this webpage PDST Meditations

Introduction to Teacher Wellbeing is a practical resource booklet that will support
teachers to develop self-care activities and protect their own wellbeing and is
linked here PDST Teacher Wellbeing Workbook.

The NCCA (NCCA.ie) work with learners, teachers, practitioners and parents to
develop research-based curriculum and assessment. They have recently
published high quality SPHE resources :

SPHE resources to support 1st year students as they return to school (2020)
which can be accessed here https://ncca.ie/SPHE1styears

SPHE resources to support 2nd gng 3rd year students as they return to school
(2020) which can be accessed here https://ncca.ie/SPHE2nd3rdyears

SPHE resources to support 5t and 6th year students as theg return to school
(2020) which can be accessed here https://ncca.ie/SPHESthGthyears

Considerations in planning for wellbeing 2020-2021 which can be accessed here
https://ncca.ie/Planningforwellbing20/21




Transitions
1. Guidance for children moving from pre-school to primary school is contained in
on the web page below : Transitioning from Pre-school to Primary School
https://www.education.ie/covid19/wellbeing/

2. The NCSE are currently developing resources to support children transitioning
back to school and they will be available on the NCSE website at
https://ncse.ie/online-resources.

3. Transition guidelines and support materials for children and young people are
available at the Tusla Education Support Services website at www.tusla.ie/tess.

Autism

1. The Middletown Centre for Autism has a range of resources under the Covid 19
banner such as Social Stories, Video resources on the new normal,
Bereavement resources, Grounding Exercises and a number of podcasts. See
www.middletownautism.com.

2. The AslAm team have developed a campaign and resources aimed at educating
other young people and educators about the experience of autistic people at this
time. See www.asiam.ie

3. The Autism Education Trust has a number of resources suitable for this time.
See https://www.autismeducationtrust.org.uk/covid-19-information-centre

Metacognition
1. The NCSE have a helpful resource entitled Metacognition for the classroom and
beyond:
Differentiation and support for learners which can be found at
https://www.sess.ie/Metacognition

2. NEPS guidance documents on areas such as increasing motivation, thinking skills
and perceptual skills can be found at https://www.education.ie/en/Cognitive-Skills.

3. Cambridge Assessment International Education have a document called Getting
Started with Metacognition which provides a comprehensive description of
metacognition. It can be found here Metacognition

4. More information on growth mindset can be found here Transforming Education
website.

Social Distancing Games

1. The Asphalt green website has a list of activities that incorporate social
distancing rules. It can be accessed at this link Social distance games




Youtube clips for activities

%YHORZ LV D VHOHFWLRQ RI DGGLWLRQDO YLGHR FOLSV W
VXJIJHVWHG DFWLYLWLHYV 7HDFKHUV FDQ UHYLHZ WKHVH
VXLWDEOH IRU WKH GHYHORSPHQW OHYHO DQ@&RIPJMW RH\W K
DUH ZRUNLQJ

([SODLQLQJ PLQGIXOQHVYVY WR FKLOGUHQ DFFRUGLQJ WR
https://www.youtube.com/watch?v=k082dEqW,j7A.

Kids meditation square breathing (Focus and Calm)
https://www.youtube.com/watch?v=YFdZXwWE6fRE

Kids butterfly breathing Butterfly Breathing

Five finger breathing Five finger breathing

One moment meditation: how to meditate in a moment One moment meditation

Mission possible: positive self-talk (Ginther Elementary School)

https://www.youtube.com/watch?v=8AQ0QgJEwkjw

Joanne O Riordain http://www.youtube.com/watch?v=9u3gXyXUJk8

Be that one good adult: Jigsaw YMH https://www.youtube.com/watch?v=cUNIil7YgPM

What is your hope? http://www.youtube.com/watch?v=dlcUSuHMdTMdTM

Practicing gratitude: Jigsaw YMH https://www.youtube.com/watch?v=X5kShx67kas

Growth mindset for post primary children Growth mindset for older primary/postprimary
children

Growth Mindset for younger children Primary Growth Mindset Young Children
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